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PEDAGOGICAL POTENTIAL OF WEB 2.0 TOOLS IN EFL
BLENDED LEARNING ENVIRONMENT

Abstract. ICT in Education has entered the educational field worldwide
and has become an integral part of teachers’ overall professional competence.
Teacher digital literacy is among twenty-first-century skills worldwide,
including Kazakhstan, where digitalization has been declared to be the
linchpin of modernization of all levels of life, especially in lifelong
education: each Kazakhstani teacher must be able to use Web 2.0 tools
to implement individual educational routes. However, the potential for
combining Web 2.0 with blended learning has not been sufficiently studied
yet: recent studies indicate a lack of solutions for the integration of Web
2.0 learning activities into the educational environment of secondary and
higher education institutions. All of this determines the relevance of the
conducted research, within which a 5-point Likert-type scale questionnaire,
involving 158 teachers, selected by convenience sampling from the existing
administrative-territorial of the Republic of Kazakhstan, was aimed to shed
the light on foreign language educators’ perception of the systematic use
of Web 2.0 tools in teaching practices. The data gathered and triangulated,
revealed the challenges, associated with transitioning to blended education.
Despite teachers’ awareness of technology’s pedagogical potential, more than
60% of respondents barely used Web 2.0 tools in their teaching practice due
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to insufficient digital literacy. Based on the study results, we made several
suggestions and drew implications for educators and researchers in the form
of a panoramic overview of Web 2.0 tools’ potential in a full-fledged blended
learning environment and methodological recommendations on organizing
work with digital services.

Key words: pedagogical potential, Web 2.0 tools, ICT in Education,
blended learning, foreign language education, digital literacy, methodological
recommendations.
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HIET TIJHHAE OKBITYF'A APHAJIT'AH WEB 2.0
KYPAJIIAPBIHBIH APAJIAC IEJJAT'OT'UKAJIBIK BIJIIM BEPY
I9JIEYETI

AnHorauusi. bimim  Oepy canaceiHmarel AKT  omeMaik — OKbITY
TOXKIPUOENEpiHIH KOHE TeNarorTiH KociOM Ky3BIPETTEPiHIH aKbIpamac
OemiriHe aifHanabl. MyFajaiM MEH OKBITYIIBIHBIH IUQPIBIK CayaTThUIBIFBI
21 FacweIpJbIH KaKETTI JaFAbLIapbIHBIH KaTapblHAa Kipei, OHBIH IHIHIE
nudpranaplpy emMipaiH OapiblK canackiHza, ocipece Kazakcranma Oepik
OPHBIKKAH Y3JIKC13 OKBITY/IA MEeAarortap keke 0u1iM 6epy TpaeKTopusiiIapbiH
Kypy yumin Web 2.0 kypangapbiH naigananyra MiHACTTI. Amaiiia, camaibl
apajac OKbITYJbl KaMTamachl3 ety yuriH Web 2.0 KypangapbIHbIH dj1€yeTi a1l
Jie JKETKITIKTI 3epTTeIMEreH: JKaKblHAa KYPri3uireH 3eprreyiep HuQpibk
OKBITY KypaJJlapblH OpTa >KOHE >KOFapbl OKY OpbIHAAPBIHBIH OL1iM Oepy
JKOXKYHECiHe MHTerpauusiay IIemIiMICpiHiH a3IblFbIH KepceTeni. by
Kazakctan PecrmyOnukachIHBIH OapiiblK OKIMIIUIIK OKPYTTEpIHIH epiKTi
KeJTiciMi HeTi3iHAe Ke3[eCcoK TaHaay dficiMeH TaHaanran 158 memparortiy 5
OanapIk JlalikepT TUNTI MIKaJaHbl NaiiagaHa OTHIPBIIN JKacaJFaH cayajaHaMa
apKpLIbl 1IET TUIAEpiH oKbITya Web 2.0 KypangapbiH xylenl naigaianyra
KATBIHACBIH aHBIKTAy MAaKCaThlH KO3JEWTIH OCHI 3epTTEYIiH ©3€KTLIIriH
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aHbIKTaiAbl. JKUHamFaH j>KOHE TPHUAHTYIALMSIIAHFAH MOJIIMETTEp apasiac
OKBITYFa Kellyre OaillllaHbICThl KHBIHJBIKTApAbl aHBIKTaAbl. Llu@pubik
TEXHOJIOTHSIIAPJBIH OiliM  Oepy oneyeTi Typanbsl Xabapmap OomybIHA
KapamacTaH, peclioHeHTTepiH 60% - 1aH acTaMbl HU(PIIBIK CAyaTTHUIBIKTBIH
KETKUTIKCI3/IriHe OalaHbICThl ©37EpIHIH IEeIaroruKaiblK TaHKIpuOeciHae
Web 2.0 xypangapslH cupek mnaigananaasl. Hotmwkenepai tannay Web 2.0
KYpaJlapbIHbIH II€JarOTMKaJIbIK dJICYETIH TOJIBIKKAH bl apalac OKy OpTachlHa
KOJI JKeTKI3y YIIiH MaHOpaMaJbIK IOy TYPIiH/IE YCHIHBICTAp jKacayFa COHIan
- aK, mudpIbIK OUTiM O6epy TEXHOJOTHSIIAPBIH KOJaHa OTBIPBIN KYMBICTHI
YUBIMJIACTBIpYFa apHaJIFaH SICTEMEINIK YCBIHBICTap jKacayFa MYMKIHJIK
oepi.

Tyiiin ce3mep: nemarorukansik aneyet, Web 2.0 kypannmapsl, 6i1im Oepy
canaceigarel AKT, apanac OKbITY, HU(PIBIK CayaTThUIBIK, HaHOPAMAJbIK
IOy, 9/1iCTeMENIK YCHIHBIMIAP.
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HNEJATOTMYECKHWA MOTEHIIUAJ HHCTPYMEHTOB WEB
2.0 11 CMEITAHHOI'O OBYYEHMA B THOA3BIYHOM
OBPA3OBAHUU

AnHorauus. KT B obnactu o0pa3zoBaHMsl CTaIl HEOTHEMIEMON YaCThIO
MHUPOBBIX OOYYarOMMX TMPAKTUK M TPO(HeCcCHOHAIBHBIX KOMIETCHIIHMA
nexarora. LludpoBas rpaMOTHOCTh yuUuTeNsl M TMpenojaBaTeisi BXOIUT B
YHCJIO HEOOXOIMMEIX HaBBIKOB 21-ro Beka, B ToM uucie B Kazaxcrane, rie
uudpoBHU3aIMsg MPOYHO YKpENmuiIach BO BceX cdepax >KU3HHU, OCOOCHHO B
HETIPEPHIBHOM OOYYEHHH: TIeIarord o0s3aHbI UCIIONH30BaTh MHCTPYMEHTHI
Web 2.0 nns  BeICTpaumBaHUS  HWHIWBUIYaTbHBIX  00pPa30BaTEIbHBIX
TpaekTopuii. OgHAKO MOTeHIMAI HHCTpyMeHTOB Web 2.0 mist oGecrieueHus
Ka4eCTBEHHOTO CMENIAaHHOTO OOYyYEeHHsS BCE €Ie€ HEJOCTAaTOYHO H3Y4YECH:
HEJJaBHUE HCCIEJOBAHMS YKA3bIBAlOT HAa Majo€ KOJIMYECTBO PEIICHUM st
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MHTETparu o0yJaromux IMUGPOBBEIX MHCTPYMEHTOB B OOpPa30BaTEIBbHYIO
9KOCHCTEMY CPEIHUX M BBICIIMX Y4YEOHBIX 3aBEICHHH. DTO Ompenenser
aKTYyaJbHOCTb JJAaHHOT'O HCCJIEI0BaHMsI, KOTOPOE MpeCieayeT 1€Nb BbIIBUTH
oTHoIeHHWe 158 menaroroB, BBHIOPAHHBIX METOJIOM CIIy4YalHOH BBIOOPKU
Ha OCHOBaHMU JOOPOBOJBHOIO COMJIACUsl U3 BCEX CYIIECTBYIOLIUX
aJIMHHHUCTPATUBHBIX OKpYyroB PecnyOnuku KazaxcTaH k cucreMaTHuecKOMY
HCIIONIh30BaHUI0 MHCTpyMeHTOB Web 2.0 B mpemnomaBaHUM HHOCTPAHHBIX
S3BIKOB IIYTEM ONpPOCa, COCTABJICHHOTO C HCIOJIb30BAHUEM S-0albHOM
mikanbl Tumna Jlaiikept. CoOpaHHbIe U TPUAHTYJIUPOBAHHBIE JaHHBIC BBISIBUIIN
CIIO)KHOCTH, CBSI3aHHBIE C MEPEXO/I0M Ha cMmellaHHoe oOydeHue. Hecmorps
Ha OCBEJOMJICHHOCTH KacaTeIbHO 00pa30BaTeIbHOTO MOTeHIINaa UG POBHIX
TexHosoru, 6onee 60% pecrnoHAEHTOB PEAKO UCIOJIb3YIOT UHCTPYMEHTHI
Web 2.0 B cBoeil memarorn4eckoil NMpakTHKe B CBSI3U C HEAOCTATOYHON
uu(ppoBOH TPAMOTHOCTHIO. AHANIM3 PE3yJlbTaTOB MO3BOJWI BbIABUHYTH
MpeJIOKEHNs B BUJE NMAHOPAMHOrO 0030pa Melaroruyeckoro MmoTeHiuana
uHCTpyMeHTOB Web 2.0 anmsg AOCTHXKEHHs TOJHOIICHHON CMEIIaHHOW
y4eOHOM cpesibl 1 METOANYECKUX PEKOMEHIalluii M0 OpraHu3aluu paboThl ¢
HCIONIb30BaHUEM U (PPOBBIX 00PA30BATEIBHBIX TEXHOJIOTHH.

KiroueBbie cioBa: Tmegaroruvyeckuil MOTEHIMAN, WHCTPyMEHTapuid
Web 2.0, UKT B obnactu oOpa3oBaHusi, cMenlaHHOe oOyudeHue, 1udponas
IPaMOTHOCTh, TAHOPAMHBIN 0030p, METOAMUYECKHIE PEKOMEHIAIIHNH.

Introduction. Internet development causes extensive changes in all
aspects of human social life. Terms such as e-books, e-commerce, e-business,
and e-learning made it impossible to imagine future without technologies,
which in turn spurs the rapid growth of educational informatization,
implemented through innovative communication, involving combined Web
experience and world knowledge (Kharlamenko, 2019). Kazakhstan does
not lag behind other countries in the pursuit of digital literacy in education
at all levels, from the introduction of ICT in Education to their practical
implementation on a regular basis (State Program, 2019). The reform of
the foreign language policy in Kazakhstan within the framework of current
socio-economic conditions (Zhetpisbayeva et all, 2016) requires teaching
staff to build individual educational trajectories based on digital technologies
according to the professional standard of teachers, which defines the labor
functions of secondary and higher school educators (The Order, 2017). The
efforts of Kazakhstani scientists and educators have been traced in using
ICT in Education for such purposes as upgrading foreign language skills;
establishing an authentic intercultural environment; creating digital materials
for education purposes; changing the role of educational process participants;
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increasing learners’ motivation; improving conditions for lifelong learning,
and many others. However, technologies based on connectivism have not
become widespread developed and applied yet (Mynbayeva et al 2016),
although connectivism is inevitable for acquiring “21% Century Skills”
competencies (Williams, 2020). Kazakhstani teachers prefer WhatsApp chats
to other digital tools (Sartor, 2020). Such communication and learning tools
in connectivism as massive open online courses (MOOC) discussion forums
are still unpopular among Kazakhstani educators (Mak et al., 2010). Some
university professors still prefer formal lectures, which included a large
amount of teacher talking time, few comprehension-check questions, and poor
interaction in the classroom, as well as prefer to substitute a teacher-guided
independent study with (MOOCs) (Rybinski et al, 2016) that are accused
in incapacity due to participants’ low motivation and their need for “more
coordination and direction towards the completion of assignments™ as well as
the lack of quality pedagogy in online courses (Zhussupbekov, 2016). Both
students and school teachers prefer to complete an online course for the sake
of gaining a certificate rather than for establishing useful connections with
peers (Hew & Cheung, 2014; Kalizhanova et al., 2020). During COVID-19,
many students and their parents criticized teachers for an increased amount of
homework, absence of feedback and individual attention (Hajar et al, 2022),
whereas teachers identified the lack of direct contact with students as the
main drawback of online learning (Issabayeva et al, 2021).

We believe that our research on educational outcomes is worth contributing
to spreading connectivist-oriented technologies in Kazakhstan to equip
educators at all levels with a meaningful strategy of using Web 2.0 tools
efficiently for the sake of high-quality teaching and learning.

Literature Review. Literature review shows a huge number of approaches
to teaching through ICT in Education. For example, digital tools assist in
setting goals for the course, focusing on communication skills development;
educational process quality and students’ cognitive activity improvement; the
search for necessary information optimization, and further implementation
(Robert, 2014). Also, the use of ICT tools provides an opportunity for
lifelong learning regardless of age, place, and time; creates a piece of unified
information and educational environment for students, taking into account
their level and learning trajectory (Krasilnikova, 2012). Moreover, the
need for students’ information security makes it important to develop and
apply new-generation educational materials via various ICT instruments for
education purposes (Sysoev, 2015). Furthermore, foreign language teachers’
ICT competence includes value-motivational, cognitive, operational,
communicative, and reflexive components, which means the ability to use
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various ICT for language skills formation (Evstigneev, 2011), and is nothing
without a combination of theoretical knowledge of modern Web 2.0 tools and
their practical application (Sysoev et al, 2011).

Language teaching methodology has also been influenced by digital
technologies, the inclusion of which helps achieve educational objectives
and affect not only the means, forms, and methods of teaching but also
the process of evaluation and control, and the roles of participants in
the educational process (Sysoev, 2012). Web 2.0 tools can be useful in
systemizing information, optimizing the educational process, organizing
students’ independent work, modernizing assessment forms, and increasing
students’ motivation and autonomy (Titova, 2008; Kalizhanova et al, 2018).
In other words, the use of ICT increases learners’ metacognitive awareness
of self-regulation and self-assessment in foreign language teaching (Sysoev
et all, 2009) as well as facilitates active feedback among foreign language
learners and their instructor (Kalizhanova et al, 2018).

Web 2.0 tools provide a collaborative environment, where users contribute
to growing collective knowledge, develop web-based materials, and participate
in online communities (Titova, 2017; Alameen, 2011). For instance, students
can participate in international telecommunication projects, where they foster
their intercultural awareness and learn to choose the right technologies and
software to create authentic intercultural products (Shadiev et al, 2021) such
as virtual tours of universities (Kalizhanova et al, 2018:102) or drone-assisted
virtual field trips (Shadiev et al, 2022). The examples above demonstrate how
intercultural communication keeps pace with soft skills and digital literacy
(Zhussupova, et all, 2019); therefore the widespread use of social services,
blogs, wikis, podcasts, social bookmarking services, etc. became inevitable
and even desirable in foreign language teaching (Patarakin, 2007).

A recent finding shows that the implementation of Web 2.0 technologies
is not only relevant but mandatory for teaching and learning. Many academic
and EFL instructors are forced to create e-products (Kanafina, 2022) to
compete successfully with their colleagues and to upgrade their qualification
category (Aimagambetov, 2020). As practice shows, the main problem is the
selection of suitable material from the whole variety of Web 2.0 services for
its further integration into English teaching methods. Thus, understanding
how to select the latter to form a learner’s communicative foreign language
competence, in accordance with the Common European Framework of
Reference for Language (CEFR) (Little, 2020) and standards for using
technologies in English as a second language teaching (TESOL Technology
Standards) (Healey, 2018), is crucial and requires thorough attention.

Integration of Web 2.0. in traditional education can be implemented not
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only with the help of a large selection of tools but also in different volumes.

There is a wide range of blended learning options, that is, the ratio of

face-to-face and virtual elements in teaching. At one end of this spectrum

is a complete transition to a virtual learning environment, with occasional

synchronous classroom meetings or online conferences. The opposite option

on the spectrum is the limited use of Web 2.0, such as homework assignments,

project lessons, “flip the learning,” or organizing a shared Internet space for

the transfer of instructions and assignments between teacher and students.

Back in 2007, ICT in Education were classified according to its integration

into traditional education (Tomlinson et al, 2013) (Table 1).

Term Definition

Web-enhanced Courses that use a minimal amount of online content, such as posting

learning curricula and course announcements.

Blended learning Courses that use some important online resources in face-to-face
learning, but less than 45%.

Hybrid learning  Courses in which online classes replace 45-80% of face-to-face
classroom meetings.

Fully online Fully interactive courses for which 80% or more of the lessons are
learning hosted and taught online.

Table 1 — Classification of types of training depending on the volume of
Web 2.0

Itis necessary to clarify that in teaching foreign languages, blended learning
means any combination of full-time education with computer technology -
materials and assignments available online and offline (Hrastinskj, 2019).
This flexibility in the parameters of integrating traditional learning with Web
platforms makes it clear that each teacher can independently determine which
Web 2.0 tools and how many of them to use for their course, based on the
material capabilities of the educational institution, the skills of the students
and the educational situation. Kazakhstan secondary and higher education
traces instructors’ need to shift from teacher-transmitter of information
and supervisor to teacher-facilitator, responsible for engaging learners into
discussions for building professional networks, exchanging experience and
information, practicing to listen actively and learn from peers, improving
time-management skills, and facilitating digital issues (Fimyar, 2014;
Kuzhabekova, 2019; Kalizhanova et al, 2022). Blended learning, in turn,
recognizes the benefits of some online learning and assessment, but also
uses other modes to design a complete curriculum that can improve learning
outcomes and/or reduce costs (Banados, 2006) while student opportunities
are enhanced by a well-designed learning environment (Yang, 2001).

To bridge the gap regarding the lack of connectivist-oriented technologies
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usage and taking into account that these tools are intended to apply for the
facilitation of blended and online learning, based on such principles as equality,
diversity, inclusion, and safeguarding, the main thing in relation to Web 2.0
is to understand the capability of the available resources and implement them
appropriately while acting systematically.

Research material and methods. Contemporary foreign language
education faces a number of issues such as failures in the operation of
websites, untimely placement and delivery of tasks, lack of video and audio
communication and technical support, poor practices of oral speech, a weak
level of pedagogical design, and few well-developed and diverse database of
online tasks (Bondar, 2020). During COVID-19 pandemic, foreign language
training was transferred to distant and online formats, which proved to
become challenging for many students and teachers (Lopatina et all, 2020).
Since then, there are still obstacles to the effective and optimal use of Web
2.0 tools despite their capability. We see the need for a detailed study of this
problem to provide methodological recommendations that will contribute
to the qualitative integration of Web 2.0 tools into traditional and blended
training.

In this regard, we created an online 5-point Likert-type scale questionnaire
on the Google Forms platform. The participants appeared 158 teachers,
selected by convenience sampling (Sedgwick, 2013) from the existing
administrative territorial units of the Republic of Kazakhstan. The study
aimed to reveal foreign language educators’ perception on systematic use
of Web 2.0 tools in teaching practices on a regular basis according to four
criteria: (1) attitude to blended learning; (2) adaptability to blended learning;
(3) Web 2.0 tools awareness; (4) Web 2.0 tools application. For data relevance
we used the method of triangulation: three researchers checked each answer
for eliminating any biases while interpreting results.

Results and discussion. Data results appear in the following summary table

(Table 2):
Criteria University instructors School teachers
Positive attitude to blended learning 59% 93.8%
Adaptability to blended learning 32.5% 50%
Web 2.0 tools awareness 48.7% 56.3%
Web 2.0 tools application 29.9% 37.5%

Table 2 — A summary table of university and school teachers’ perception
on blended learning

As we can see, school teachers reported on more positive attitude and
preparedness to blended learning than their university colleagues. It can be
explained by systematic use of approved by legal educational authorities three
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online problems such as Kundelik.kz, Bilimland, and smk.edu that allowed
organizing timetables and home assignments as well as downloading study
materials (Afzal Tajik et al, 2022). In universities, where instructors have
more freedom regarding the choice of online platforms, it was difficult to
come to the unified standards that were not developed by the pandemic times.
The difference between Web 2.0 awareness and usage, indicated by both
university and school teachers can be explained by the overuse of WhatsApp
for personal and professional communication (Hajar et al, 2022). Although
both level teachers regulary take part in various workshops and trainings,
they hardly ever apply gained knowledge after receiving the certificate of
completion (Kalizhanova et al, 2020).

Recommended by the participants Web 2.0 tools for using in teaching and
learning foreign languages allowed arranging them from the most efficient to

the least (Table 3).

University instructors School teachers

1. Coursera (70.9%) 1. MOODLE (81.3%)
2. Quizlet (44.4%) 2. Quizlet (75%)

3. TED (27.4%) 2. DuoLingo (75%)
4. MOODLE (23.9%) 4. TED (43.8%)

5. DuoLingo (23.1%) 5. edEx (18.8%)

6. edEx (12.8%) 6. Coursera (6.3%)

Table 3 — Ranking of Web 2.0 tools for learning

Recommended by the participants Web 2.0 tools for using in teaching
foreign languages allowed arranging them from the most efficient to the

least (Table 4):

University instructors School teachers
Zoom sessions (83,9%) Internet websites
University LMS & SMS (60.4%) (25%)
PowerPoint, Canva, etc presentations (56.1%) WhatsApp (75%)
You Tube videos (28.6%) Kundelik.kz,
MOOCs (26.3% ) Bilimland, and
Webinars (21.6 %) smk.edu (75%)

Jitsi, MS Teams, Google Docs (< 1%).
Kahoot, Quizlet, Skype, Microsoft, Moodle and MS Teams (0.4%)
Table 4 - Ranking of Web 2.0 tools for teaching

The results in Tables 3-4 prove disperancies between the knowledge
of Web 2.0 tools and its practicle implementation on the part of schools
teachers and using instruments for conducting classes or presenting new
material on the part of university instructors. Neither university nor school
teachers reported on the use of connectivist-based instruments such as online
discussion forums for either teaching or learning. In all, many respondents
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use online technologies in their practice, however, they are not sufficiently
comprehended and often spontaneously at the discretion of the teacher. To
solve this problem, an integrated approach is required to realize the enormous
capability of educational platforms, but primarily to understand the essence
and forms of manifestation of the Web 2.0 phenomenon.

We have made an attempt to systematize information in the selection and
application of Web 2.0 tools that can provide teachers for the opportunity
to realise their pedagogical potential and stay tuned with modern education
realities, focused on such affordances as (1) organizing task-based learning
(TBL), (2) creating authentic materials for intercultural exchange, (3) media
literacy, (4) critical thinking, and (5) soft skills formation in learner-teacher
efficient cooperation (Table 5).

Annotations and notes Editing and publishing photos
Audio and podcasting tools Presentation and video editing tools
Blogs Publishing and drawing tools
Synchronizing calendars Portals and social networks
Collaborative writing tools Bookmarks

Mind maps or brain-storming Quiz and assignment generators
Communities of educators and learners RSS (Rich Site Summary)
Communication and discussion tools Timelines

Educational platforms Video conferencing

Online boards Video sharing

Cards Virtual worlds

Microblogging Wikis (encyclopedic sites by topic)

Table 5 - Categories of Web 2.0 Tools according to their five affordances

Web 2.0 tools belonging to the above categories can be incorporated by
language teachers into traditional teaching in a variety of ways:

- organization of lessons using ICT in computer laboratories;

- creating online assignments for homework;

- using an interactive whiteboard for group work with Web 2.0 in the
classroom;

- implementation of project activities of students in the online environment;

- communication and transfer of training materials, feedback on
assignments, etc. through online platforms and social networks;

- transfer of individual formative assessment to an electronic version,
accessible from mobile devices or computers in the classroom;

- providing students with theoretical information and instructions in
advance in electronic format.

The inclusion of Web 2.0 tools in various areas of pedagogical activity
provides:
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- fast/automated check of tasks;

- constant access of students to the discipline materials;

- a variety of tasks and forms of educational activity;

- transfer of part of the explanations and instructions to pre-school hours,
which frees up an academic hour for the practice of skills and high-quality
feedback;

- ample opportunities for collaboration within the group students and
between groups of students, as well as with foreign teachers, consultants, and
students;

- the ability to develop highly intellectual skills in analysis, synthesis, and
evaluation through creative work with Web 2.0;

- conducting short online consultations as needed;

Web 2.0 is not limited to tools for student work. As mentioned above, Web
2.0 also includes blogs, online teacher communities, portals with ready-made
learning materials, and MOOC platforms. Almost any material can be used by
a teacher of foreign languages in their own teaching activities:

- use of ready-made assignments from portals for teachers of foreign
languages for their own lessons;

- constant access to the latest information in their field on professional
forums and through blogs of other teachers of foreign languages, including
foreign ones;

- an adaptation of authentic materials (presentations, videos, audio, articles
from blogs and social networks) for your own lesson plans;

- a collaboration with foreign teachers through social networks;

- storage of educational materials on cloud services and the creation of
personal and shared libraries;

- placement in the network of its own pedagogical resources with the
ability to receive feedback from the professional community.

Typically, Web 2.0 tools have several vectors of application, and the
teacher can use their potential depending on their needs and the material base
of the school. Table 6 lists some Web 2.0 resources, their capacity, and their
capability for language teachers.

Tool Capacity Capability

Google class It can be used as a platform for There is no longer any need to print

https://classroom. the implementation of distance the material, hand it over personally,

google.com learning or as a resource for organize individual face-to-face
coordinating and organizing meetings, store it in the office or take
students” homework. it home to check stacks of school
The resource can be used to exercise books. The electronic format
support lagging learners. reduces the time for processing
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Tool

Capacity

Capability

The resource allows you to
post all educational material,
give learners access to

it, provide learners with
individual feedback, as well
as offer online resources or
strategies for re-learning
undamaged material.

assignments and writing reviews, and
the results of the teacher's work can

be accessed directly by the students'
parents. Additional tools of the Google
service - translator, marker, spelling
checker, comments, etc., as well

as integration with other resources
expands the range of assignments and
assessment methods

Evernote
https://evernote.
com

Evernote makes it easy to
organize your notes and
information for your research
or project. Students can save
text, images, audio and PDF
files from the Internet, which
are always available via a link.
The program is available for
multiple platforms including
PC, Mac, iPhone / iPod Touch,
Blackberry and Palm Pre.

This tool allows you to collect all the
necessary information of any format
in one place, and the search system
simplifies navigation in this stream. Its
advantage is that you no longer need
to switch between a host of sites or
platforms. Notes are accessible from
any device so learners can work from
home or class while still having access
to their files. This tool will allow you
to quickly consolidate information

for a project or presentation, create

a visual collage of the collected

data, as well as share it with others
using a single link. A teacher can
apply the same technology in his

own professional activity, collecting
material for lessons or creating a
database of articles and resources for
advanced training.

EduFlow
https://www.
eduflow.com

The platform allows to

create smb own online
courses. It makes it possible
to combine various types

of training activities on one
platform, including video, text
materials, synchronous online
training and organization

of feedback with students,
expert assessments of their
educational activities

The resource can be used both as
an electronic copy of the lessons,
available to learners for repetition
of material or catch-up, and as a
completely independent distance
course. Nice design and the ability
to comment and evaluate allow you
to maintain constant feedback with
students
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Tool

Capacity

Capability

Culturally
Authentic
Pictorial
Lexicon: CAPL
http://capl.
washjeff.edu/
index.php

A resource for working with
vocabulary. It is a card index of
words from different languag-
es with authentic images that
demonstrate the true meaning
of the word. Images, especially
those related to linguistic and
cultural competence, facilitate
understanding of vocabulary

Visuals are available on an ongoing
basis. It can be demonstrated both
from an interactive whiteboard and
provided for independent study or
used for a control test of knowledge.
The resource in the section of
linguistic and cultural studies of the
target language is especially valuable.

EducaPlay
https://www.
educaplay.com

An online service with
which any teacher/learner
can create interactive tasks
of different types; search by
map; crossword; riddles; fill
the gaps; dialogue; dictation;
quizzes; search for a match;
search for words; composing
words from letters; making
sentences from words

Interactive tasks, both for classroom
and extracurricular work, can be
created for the practice of any skills:
expanding the vocabulary, studying
grammar, developing dialogic speech,
understanding the cultural aspect,
knowledge of concepts and concepts,
memorizing and reproducing words
and phrases. The service allows you
to organize remote or synchronous
individual practice/consolidation of
skills. The created tasks can be used
to check at the minimum levels of
cognitive activity. In addition, in
order to engage the highest levels of
cognitive activity, students can try to
create tasks themselves and evaluate
the quality of each other's work

Wheel of names
https://
wheelofnames.
com

Free random name generator
in the form of a wheel of for-
tune. There is an opportunity
to choose the sound files ac-
companying the wheel opera-
tion, adjust the rotation time,
insert your written comments
after the wheel rotation ends,
and many more interesting and
useful “little things” that are
not available in similar tools

The wheel can be used both for
organizing work in groups and for
conducting game lessons. The wheel
can have the names of students or
topics for speech tasks, the wheel
allows you to randomly distribute
tasks or divide students into pairs. The
tool will help you add an element of
fun and good luck to your classroom
work
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Tool

Capacity

Capability

Squiglit
https://squiglit.
com

A unique content creation
platform that converts speech
or text into animated videos.
It uses artificial intelligence to
link animated images from the
library with keywords that are
automatically or user-selected
from the entered text

At the first stages of using their own
presentations and videos, the products
of the work had a lot of disadvantages,
such as monotony of speech, an abun-
dance of text without illustrations, a
long creation process. This tool allows
you to create interactive video lessons
for both blended and fully distance
learning. The created videos can be
used as content for planning lessons
or as an additional means of giving in-
structions or submitting material. As a
tool for project work, it gives students
the opportunity to independently cre-
ate interactive video simulators on the
topic being studied

Quick
worksheets
https://

quickworksheets.

net

Web-based application that
allows teachers to quickly
create professional-quality,
fully customizable worksheets.
Smart algorithms automate
routine work, and clean tem-
plates save you from wasting
time on layout. Worksheets are
available for the teacher to cre-
ate assignments such as “Word
Search", "Trees with minimal
pairs of words”, spelling tests,
matching paired maps, Cloze
tests, etc. Links and videos can
be embedded in worksheets

The resource allows you to speed

up the process of creating handouts,
which can be implemented both
online and in person. In addition, this
resource can be provided to students
to independently create assignments
for each other.

Netvibes

https://netvibes.
com

The free resource Netvibes has
many uses in the classroom, from
tracking student blogs to building
websites for learners and learn-
ers. Allows to customize your
dashboard to help teacher/student
achieve personal or professional
goals. Whether they need fresh
blogging ideas, real-time re-
search in an area, or just want to
get more involved with social
platforms, Netvibes helps.

This resource can be used both for
practicing writing skills and IT
literacy of students using personal
blogs, and for creating a blog.

The instructor can collect all the
web resources that you use in your
classroom in one place. Netvibes
allows you to give students a single
URL that has all the websites, blogs,
newspapers and images you want
them to use in a research project
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Tool Capacity Capability
Trello Trello is project management A visually pleasing tool for classroom

https.//trello.com

software used by millions of
people around the world as it
provides ways to collaborate on
and manage projects. Trello lets
you create visual boards that
offer a compact and visual way
to move and represent material.
Trello was designed according
to the principles of Kanban and
comes with a variety of widgets
for managing and coordinating
online collaboration.

or individual learning. The teacher
can create a board with all teaching
materials, set deadlines and assign
assignments to those responsible for
them, monitor progress and exchange
comments with students. Boards allow
you to add material, move elements
freely. Templates are suitable not
only for tracking the progress of the
curriculum, but also for the work of
students on individual projects within
the same discipline.

Quizlet
https://quizlet.
com/ru

Quizlet is a service for storing
cards, by which facilitator/
teacher can learn foreign lan-
guages and any other informa-
tion that can be presented in
the form of these very cards.
The Quzlet service allows to
submit a single assignment

in different formats: flip-over
cards, quiz, spellcheck, mem-
orization, or Word Matching
and Gravity games. The ser-
vice repackages the card data
automatically. On a free ac-
count, any person can illustrate
cards only with those illustra-
tions that are in the service.
Audio accompaniment of the
cards will be created automat-
ically. The assignment can be
inserted into a website or blog

The tool can be used to learn
vocabulary, phrases, concepts of a
foreign language. Working with cards
can be used for self-examination of
students, formative assessment in
face-to-face class. Also, the resource
can be provided to students to
independently create assignments for
each other; for example, analyze the
text for new words and create tasks
for them

Table 6 - Selected Web 2.0 Tools, their Capacity and Capability for
Foreign Language Teachers

In many ways, the disclosure of the Web 2.0 resources potential depends on
the creative approach of teachers. Moreover, resources can be used in several
directions. If we turn to Bloom’s Taxonomy, well-known among foreign
language teachers, then Web 2.0 tools can be used depending on the cognitive
complexity of the student’s work. In 1956, Bloom proposed a classification
(or taxonomy) of mental behavior from simple reproduction of facts to the
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process of analysis and evaluation. Categories of thinking skills are considered
by him as skills of different levels of complexity: from the simplest skill to the
most complex (Murzagalieva et all, 2015). Taking into account the levels of
mental behavior when choosing Web 2.0 tools is correlated with the principles
of the cognitive-behavioral approach in teaching. Higher cognitive skills,
such as analysis, synthesis, and evaluation, are a bridge from the volume of
knowledge to a diverse experience of the activity.

Here are some examples of differentiation of the Web 2.0 potential
depending on the level in Bloom’s taxonomy. At the level of memorization,
such a tool as https://netvibes.com can be used for submitting material to
students: text in a foreign language for familiarization, grammatical material,
rules, and analysis of vocabulary. At the application level, https://netvibes.
com already serves for the development of writing skills: publishing posts or
essays on the model of a teacher, and commenting using predefined phrases.
At higher-order levels, such as synthesis and estimates, https.//netvibes.
com can be used as a platform for students’ own blogs with reflection on
the material they have passed, where they can combine the studied concepts,
grammar, and cultural aspects, as well as evaluate each other’s work under
specified headings. Tool https://www.educaplay.com allows the creation of a
video with embedded questions that is suitable for the level of understanding
and development of listening skills. The same site develops tasks of a different
type, and the student, faced with the task of creating a task on his own, will
have to analyze the material (grammar, text, audio, etc.), understand it, and
disassemble it into parts in order to isolate the elements suitable for the task.
This application of the tool is suitable for the analysis level.

As we can see, the potential of Web 2.0 tools for foreign language teachers
is almost limitless. Its productivity makes it possible to include students
in independent search, selection of information, a participation in project
activities, which forms their competencies of the XXI century. However,
given the unequal opportunities and awareness of students, regardless of the
number of digital elements in training, it is important to explain in detail how
to use the chosen Web 2.0 tool, clearly identify the final goal, and understand
what competence develops when using this resource.

Summing up, Web 2.0 tools have a huge potential for foreign language
university and school teachers and depend on the capabilities and creativity
of the user. In the vast majority, they reduce the amount of paperwork,
automate many processes, such as mailing, checking assignments, providing
instructions and contacting them, if necessary, etc., create space and inventory
for cross-cultural projects, and also bring the teacher and the student into
direct communication; the exchange of views between colleagues to a new
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level, faster and corresponding to modern requirements, such as collaboration
and cognitive competence approach. The lack of real language practice can
be compensated with the help of Web 2.0 tools that create a language learning
environment, allowing students to extract and generate knowledge, and not
remain passive recipients of it.

However, any Web 2.0 technology makes foreign language learning
comfortable, interactive, and enjoyable but guarantees success and fast
progress. We recommend teachers the following procedure: (1) identify and
choose the most convenient tools from among a large variety of tools; (2) learn
how to use the chosen instrument in the classroom; (3) share with colleagues
how to make the chosen tool more effective in foreign language teaching; (4)
explore how to engage your learners in creating new materials with the help
of the chosen tool; (5) teach other to use your tool and learn from others how
to use their instruments.

Conclusion. Our mixed-method research revealed disperancies between
foreign language instructors’ theoretical knowledge of Web 2.0 tools potential
and its practical application. Having analysed scientific and methodological
literature and both qualitative and quantitative data, retrieved from the
online survey, we managed to identify five affordances of Web 2.0 tools that
comply with contemporary educational needs and expectations of students
and teachers such as (1) organizing task-based learning (TBL), (2) creating
authentic materials for intercultural exchange, (3) media literacy, (4) critical
thinking, and (5) soft skills formation in learner-teacher efficient cooperation.
All this affordances relate to connectivist-based practices because all of them
demand for cooperation, extensive discussion, and professional network
establishment. We also recommended some effective Web 2.0 services that we
already probated and ensure that they fully go with such principles as equality,
diversity, inclusion, and safeguarding. Finally, we drew the framework
of using Web 2.0 tools from their initial exploration to the full integration
in educational process and constant cooperation with peers for achieving
effectiveness for full-fledged foreign language teaching and learning. We
have to warn that the development of high-quality training materials with the
integration of Web 2.0 tools is a very time-consuming process that should be
carried oud in fruitful collaboration with learners and colleague but on sheer
enthusiasm.
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