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FORESIGHT AND THE ROLE OF INNOVATION
IN THE DEVELOPMENT OF EDUCATION

Abstract. Foresight is a system of methods for transforming priorities in education and science, economics and
production, social and cultural development. In modern Russia, the foresight of education acts as a means of its
collapse: theorists and methodologists of educational foresight, working on behalf of comprador corporations, con-
sistently build a system of priority tasks that not only ignore the domestic experience of education and upbringing,
but also destroy it and its ideals. The development and self-realization of the person was replace by the values of sel-
ling the person and using it in the most convenient ways for corporations. The purpose of the study is to analyze the
problems and prospects of modern education as a theory and practice, which combines the experience of training and
educating a person throughout his life in various (subject/professional) fields and situations gained by many genera-
tions, communities, cultures, humanity as a whole. The basis of the research is the theoretical analysis and integra-
tion of data on various theoretical and practical pedagogical, psychological, sociological and other models of educa-
tion and the development of education in order to identify problems of the foresight of modern education. The main
line of transformations during the transition to a new way of life is no more sophisticated exploitation of man and
society as "capital", but the priority of these types of "capital" is in itself.

Keywords: education, dynamic capability, foresight, self-realization, integrative model of education.

Introduction. Globalization as a phenomenon of culture involves the spread of modern economic,
legal, sociological and other theories, including in the sphere of their application to development, and,
more precisely, to destruction, science and education, from countries considered to be carriers of universal
"culture," civilization " (Europe and the USA) to the barbarian countries of the "second" and "third"
worlds (Evzrezov, Mayer, 2013; Kryukov, 2010). Neither science nor education is necessary for the globa-
lized world: the unification of power, cephalization and digitalization of management (mondialization) are
opposed to development. And, if the foresight of education is really interesting to us, we should look at the
myths about modern education and its history critically.

Problem statement. According to the supporters of globalization and mondialization (which “sepa-
ratist” and other movements of national revival are quite successfully opposing in the modern world),
large-scale innovations in education occur infrequently: supposedly, there were only four in the last
thousand years. In the West, the practice and theorists of education often mark out the following as the
main ages of world education: 1) appearance in X-XII centuries in Europe, universities focused on the
translation of the universe of knowledge (Bologna, Paris); 2) class-lesson system proposed by Y.A. Co-
menius in the XVII century, which has now become the pedagogical norm for mass education; 3) the
emergence in the XIX century of research-type universities according to the model of V. von Humboldt,
intended for the generation of scientific knowledge and the training of researchers; 4) the idea of prag-
matic education and experimental teaching method proposed by J. Dewey at the turn of the XIX-XX cen-
turies, which became the basis for the development of project training and “active methods” of preparation
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(SEDeC, 2013b: 4). This list does not practically represent the ideas of theorists and practitioners of the
national school, including the ideas of forming the skills of learning and teaching, theories of the gradual
formation of mental actions and other learning models (L.S. Vygotskiy, V.V. Davydov, P.Y. Halperin,
etc.), made the Soviet education in the XX century, the best in the world. Modern researchers, it seems,
have not even heard of them, comparing educational “brownfields” and “greenfields” of western education
and building a foresight on the basis of Western models that have repeatedly manifested their inferiority of
Western models: “Traditional educational institutions, the fate of which is most often discussed in the
expert community, can be called "Brownfield" - the historically established "zone of educational practice."
“Greenfield” will be new educational projects (educational start-ups) created on the basis of new techno-
logical grounds. Such projects are in reference (Evzrezov, Mayer, 2013: 3). The educational foresight
must take into account not only “strong trends” of targeted destruction of national education and destruc-
tive pseudo-innovations (such as Erasmus +, unintelligible and constantly rewritten “federal state stan-
dards” and other ways of creating maximum difficulties for creating a country), but also “jokers” of real
and truly unique achievements of domestic teachers and psychologists: not only "alien", but also "own"
resources and experience. And the latter are huge. Different technologies and methods, procedures of
“acceleration” of education are not new at all and often have as their basis the theory and technology of
modern intensive teaching methods, for example, G. Lozanov’s intensive suggestopedic teaching method
and G.A. Kitaygorodskaya. In these models, it is assumed that a person’s abilities are not limited and
depend on the environment. Therefore, you can create the conditions and find those areas that are usually
not involved. The state of a reduced level of consciousness is also used in hypnopia (A. M. Svyadosch, V.
V. Vakhmistrov, V. P. Zukhar, V. P. Bliznichenko).The model of activating the capabilities of the indivi-
dual and the collective of A. Kitaygorodskaya is in many ways similar to this model, but at a different
level of understanding. The main postulates and methods of the system G.A. Kitaygorodskaya related
to the concepts of the Soviet psychological school: theories (speech) activities of A.N. Leontiev and
A.A. Leontiev, the theory of personality and team A.V. Petrovskiy and V.A. Petrovskiy. G.A. Kitaygorod-
skaya and many other Soviet and Russian pedagogics and scholars correlate intensive and high-quality
education not with minimization, but with maximization of individual and joint efforts, of the teacher and
the students. Activation of training is the activation of the activity of the teacher and students. However,
minimization or maximization itself is formal, it is necessary to create new or use old technologies that
allow “expanding” a person’s abilities, his faith in himself and the world, freedom and activity, etc. In
general, the pedagogy of modernity contains a huge amount hikes, we list only the most famous and pro-
ductive of them (not including the actual traditional teaching methods): methods of “learning optimi-
zation”’; methods of problem-developmental education (Makhmutov M.1.); business games and contextual
learning (Verbitsky A. A.); programmed learning (Talyzina N.F., Bespalko V.P.); intensive training
(G. Lozanov, G. A. Kitaygorodskaya, I. Yu. Shekhter, L. Sh. Gegechkori); methods of stimulating creati-
vity (scientific, technical, artistic creativity); methods of enhancing general educational skills; mental state
self-regulation (Romain A.S.); learning methods of accelerated perception of information (F. Lezer,
A. Churilo); drafting reference notes and rational work with texts (Shatalov V.F., Fedorova A.A.);
activation of the educational process (Danilov M. A., Esipov B. P., Ogorodnikov I. T. Makhmutov M. L.);
development of theoretical thinking (V. Davydov, D. B. Elkonin); the formation of spiritual needs
(Yu. V. Sharov); education needs (Ilyin V. S.); development of cognitive interests (Shchukin G. L,
Bozhovich L. I.); ability to learn and learn (N.P. Nichiporenko, M.R. Arpentieva); motivation in learning
activities (Markova A.K.); the phased formation of mental actions (P. Halperin); problem-based learning
(A. M. Matyushkin, T. V. Kudryavtsev, I. Ya. Lerner); immersion techniques (A. Plesnevich, G.V. Dya-
konov, etc.). Of the foreign methods, it should be noted theories and methods of in-depth training, heu-
tagogy, metacognitive learning (much more interesting and complete than “neuropedagogics”, etc.), as
well as the (contextual) concept of learning types of G. Bateson. To some achievements of dubious sense
can be attributed, as noted in the theory and methodology of “metasubject”, “competence,” as well as
“inclusive” and many other educational trends of pedagogy. These trends aimed at reducing both intensity
and productivity. "At the same time, as we see, lack of culture is exalted due to the uncontrolled pene-
tration of digital technologies into the life of modern people: the dangers of “digital dependence” do not
bother the supporters of “greenfield”, it seems that they are glad that modern students and students either
lag behind in development, or so they are “ahead” that their brains and bodies as a whole become the
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brains and bodies of a seriously ill, old person in 11-13 years, that their relationships with themselves and
the world are not formed and remain primitive and dependent, and their soul and does not “wake up”,
since moral criteria are excluded from the interaction of res ipsadeclarat, par excellence, that Russia is
actively striving to turn into an exclusively “raw material base”, first of all, turning its population into a
“raw material”.

The educational foresight must take into account not only the “strong tendencies” of purposeful
destruction of national education and destructive pseudo-innovations (such as Erasmus +, etc.), but also
the “jokers” of domestic achievements. These achievements are used all over the world in the most advan-
ced models of education, including in Japan, Norway and other post-capitalist fears. Education within the
framework of the model of J. Dewey and his followers, even especially in the Global Education Futures
(GEF) models, not only never was an innovation in education, but acted and acts as a way to return edu-
cation to the pre-university way of learning: the informative breakdown of education in its improvement is
the goal of modern capitalism (Zhukova, 2016). In Russia, there has always been a system of universities
(higher educational institutions -“HEI”) and secondary vocational schools (secondary special educational
institutions - “SSEI”): no one protested against the choice of a person. Everyone had a choice. Now there
is no choice: the foresight invites us to begin trading in our abilities, knowledge and skills already at
school. However, if we build a foresight, based on the fact that on Earth the power of the comprador
bourgeoisie will be eternal, we are mistaken. We need to choose other points of reference, indicated by
our, domestic researchers, as well as the world's leading achievements in this field. And these are not un-
founded and useless statements that education becomes media education, etc. This argument about who a
person becomes, what form of relationship with the world, with life, with God he chooses, how to make
the mass education that has lost the imperative of "quality" still be able to return to it, and, if possible, rise
a new stage / climb a new step. Transformation of education into a mass process and mediatization of edu-
cation, the transformation of educational institutions and scientific centers into "educational enterprises",
under the slogans of "monetization" and obtaining benefits, is not a subject for delight, on the contrary,
Modern education, thanks to the business, went in the opposite development. The bourgeoisie pushes so-
ciety from selling money to selling knowledge and skills, and then to selling themselves. As far as this
situation and enthusiastic foresight forecasts are out-of-moral, non-viable, as far as they are anti-educa-
tional, almost none of those who are actively engaged in this notice (Burov, 2016; SEDeC, 2013a).
However, a foresight is a development, even if it exists in spite of attempts by the comprador bourgeoisie
to destroy education and science in general. “Human capital”, which seems to be designed to provide
education for the future, is understood as other, financial and material capital: it can and should be
distributed to banks (industrial zones - concentration camps), depriving a person of not only independence,
but also self-awareness. It is a natural goal of those who do not have this very self-consciousness (Burov,
2016; SEDeC, 2013a; SEDeC, 2013b). In fact, there is nothing new in many “foresight reports”; there are
no insights about what will actually advance the development of education: digital technologies are just
technologies, they are either “greenfield” or “brownfield”. At the same time, hopes that absolutely new
methods and approaches will appear in the next century are quite understandable, especially when the past
is forgotten. However, as you know, “new is a well forgotten old”.

Research questions. The issue of our research is related to the fact that modern science and practice
of education is undergoing a systemic crisis. It is associated with attempts at “renewal for the sake of
renewal”: innovations are declared, which, however, either do not materialize or lead to deformations and
destruction of educational relations. The theme of "crisis" and "end" of the university, the problem of
university interaction and power (business) and the university's loss of the spirit of freedom, changing the
essence of the "university idea" as a multiple phenomenon, as well as the problem of mass education as a
manifestation of "mass uprising" and the need to form specialists, that is, individuals capable of withstan-
ding the onslaught of the masses, are popular throughout the 20th century and earlier (the works of
F. Nietzsche, H. Ortega-i-Gasset, M. Weber, E. Durkheim, K. Jaspers, A.N. Whitehead, V. Humboldt,
J. Newman, J.-F. Lyotar, B. Readings, etc.). The modern foresight of education practically rejects the
entire history of pedagogy and pedagogical psychology, cultural and sociological research, focusing on
educational models created for the purpose of its maximum simplification and short-term effectiveness.
These models of "express education" can be productive for some period of time and in some situations,
however, in general, the predominance of the "short perspective" is alien to education in general and
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productive and effective educational practices and technologies. Education is essentially a long-term
process that requires not a consumer, narrowly functional, but a spiritual, moral, sacral attitude and under-
standing. If a community loses its powerful education system, it essentially loses itself. If the community
focuses on education only in the applied aspect (as well illustrated by the TOP-50 professions in Russia,
which includes only professions of the “service” type, which do not require either high competence or
development of a person as an individual, partner and professional), then the country's development pro-
spective sharply collapses. Such a country has no future. On the contrary, respect for education, its prac-
tices, teachers and other researchers and developers of pedagogical approaches and technologies, speaks
of the importance of taking into account the diversity of research experience and achievements throughout
human history, in all regions and communities. Neither the Soviet nor the Scandinavian, nor, moreover,
American, education and its "idols", like J. Dewey, cannot be the only building pillars and criteria for
evaluating the constructed systems and educational infrastructures (Barber, Donnelly, Rizvi, 2013).

Purpose of the study and research method. The purpose of the study is to analyze the problems and
prospects of modern education as a theory and practice, which combines the experience of training and
educating a person throughout his life in various (subject/professional) fields and situations gained by
many generations, communities, cultures, humanity as a whole.

The basis of the research is the theoretical analysis and integration of data on various theoretical and
practical pedagogical, psychological, sociological and other models of education and the development of
education in order to identify problems of the foresight of modern education.

Findings. As for the foresight itself, it should be noted that this theory is closely related to the deve-
lopment of an incompletely formulated concept of technological structures, which is currently trying to
understand the moral and social implications of changing technologies, as well as an interesting concept of
dynamic abilities, which is trying to solve the old problem of “personality in history / organization ”(“in-
convenient” realization that an uneducated and ill-mannered manager in an educational organization,
interested only in ensuring its profitability leads both its organization and all education to decay). It is also
associated with the fictions of the theories of “sustainable development”, as well as with traditional
developments in the field of strategic management with its understanding of the importance of the mission
and the moral foundations of the organization’s theory and intersubjective management (evergetics of the
V. Vittich, second democracy of the A. Adler, deep democracy of the A. Mindell, etc.. (Adler, 1993;
Arpentieva, Duvalina, Gorelova, 2017, Mindell, 1998; Vittich, 2014). Among these trends, the theory and
practice of foresight and enhancing the dynamic abilities of enterprises are among the leading ones, since
they directly address the question we have about who is going to cultivate the "2030/2035 foresight model
of education": an obedient and deprived individual, convenient to use member a social herd or an
individual with their own understanding of their lifetimes and priorities? In our opinion, the answer is
obvious, so we will try to consider the capabilities of the dynamic ability model as one of the least “hos-
tile” education, and, in many ways, supplementing the strategic management model with an awareness of
the need for dialogue between educational and scientific institutions with society and the state. Dialogue
of equal, full, developed and deep. Dialogue in which education and science affect the community, and are
not a means of rationed violence of the state and the community in relation to the individual, in relation to
the human soul. Theories and practices of foresight and enhancing the dynamic abilities of enterprises act
as important tools for regulating the national and world economy, and, in the field of education and
science, the development of education and science in the country. The problems of effectively forecasting
the development of the economy and production, including the functioning and development of certain
sectoral markets in a crisis period for society, its economy and politics, are closely related to the so-called
dynamic abilities of enterprises, their abilities to restructure and diversify due to sectoral market trends ,
highlight both strong, obvious, and weak, subtle, but important trends, including threats and development
prospects, challenges of time and challenges of regional markets Arpentieva, 2017; Arpentieva, 2018;
Kulesh, 2015; Tis, Pisano, Shuen, 2003). An important role in the development of education is also played
by “breakthrough” and “subversive” technologies. In their development and application, however, it is
important to remember that these are special technologies. They do not undermine and do not break
through the “educational services markets”, but serve to enrich education, including changing the ratio of
routine and creative forms of activity, directive and intersubjective education management. Disruptive and
breakthrough technologies are fraught with great risks and insufficient amount of retrospective
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information about their use. That is why in their advancement it is necessary to carefully assess the
potential of the technologies used and include them into an integrative foresight model (Kostenko, 2013).
Breakthrough and disruptive technologies are changing the situation in education and other areas of social
life (DaSilva, Trkman, Desouza, &Lindi¢, 2013; Sharon, 2016; Van Esler, 2016; Von der Gracht, Venne-
mann, Darkow, 2010). They contribute to the success and integration of traditional and innovative bu-
siness and cultural projects. However, they often destroy existing markets (market conditions) by
introducing innovative business models with many new dynamic capabilities. Breakthrough and disruptive
technologies use strategic approaches at different levels and components of organizations, firms and
markets. They are effective where they are embedded in the mission of the institution and in traditional
technologies and strategies for its development and functioning. In the intensively and steadily developing
institutions of education, culture, etc. advanced digital, psychological, biological, control, and other tech-
nologies are often used together (Sharon, 2016; Van Esler, 2016: Dudley, Banister, &Schwanen, 2017).
Thanks to dynamic abilities, more or less large organizations, their subversive and breakthrough
technologies leave the start-up stage, and become dominant. In addition, breakthrough or disruptive
technologies change the view of the future and how to achieve it. Breakthrough and disruptive techno-
logies are the main components of an enterprise’s dynamic capabilities. On the one hand, from a tactical
point of view, they destabilize education, and on the other hand, on the strategic side, they allow educa-
tion, the community as a whole, to develop steadily and harmoniously. A true foresight is distinguished by
the involvement in the process of studying and creating the future of those who are most interested in it,
by systematic, complex modeling and research of the main factors and forces that influence and transform
this future. In Russia, lobbyists of comprador corporations and comprador structures of the state are often
engaged in foresight: university programs in Russia are increasingly approaching primary school programs
that form an ignorant personality, easily manipulated, ready and forced to survive in order to survive, not
only with their truncated knowledge and skills, but and yourself. Modern strategic management in the
system of education and science is focused on a systematic account of old and new sources of deve-
lopment and threats, constraints and production prospects in accordance with the challenges of specific
time and space - analysis of regional requests, prevention and correction of organizational crises and
collapses, reduction of bureaucratization and corruption in organizations, reducing “personnel leakage”,
including “brain drain”, downshifting and deprofessionalization. Such management relies on the under-
standing that everything in the world is interconnected, and thus even the most destructive, dangerous
events and phenomena can be identified, prevented or corrected in one way or another. Similarly, pheno-
mena and events that create conditions for the development of production and the economy, as well as
society as a whole, including education, science, and culture, can be identified, enhanced, and, in some
cases, specially created. In this connection, the role of such dynamic abilities of institutions of science and
education arises and strengthens, which allow to identify and predict the development of the education
system and its institutions, to carry out long-term strategic planning, taking into account these forecasts,
their conclusions about future more or less important and obvious changes, to manage these changes. In
this context, the theory of dynamic abilities is closely intertwined with the theory of foresight, as well as a
number of other theories based on the concept of complex systems, their fractal, and synergistic, self-
developing and self-regulating nature. The theory of dynamic abilities is also built on the idea of educa-
tional organizations as complex, heterogeneous, changing and supporting the internal and external balance
of systems. Therefore, the foresight should become an organic part of the theory of dynamic abilities,
expanding it and deepening the understanding of the essence, activation. A true foresight is distinguished
by the involvement in the process of studying and creating the future of those who are most interested in
it, by systematic, complex modeling and research of the main factors and forces that influence and trans-
form this future (Zhukova, 2016; Kulesh, 2015). In Russia, lobbyists of comprador corporations and com-
prador structures of the state are often engaged in foresight: university programs in Russia are increasingly
approaching primary school programs that form an ignorant personality, easily manipulated, ready and
forced to survive in order to survive, not only with their truncated knowledge and skills, but and itself.
Alternative foresight education in Russia, of course, includes "resuscitation”, the recollection and
restoration of the moral foundations of education and its orientation not to optimize sales of students'
abilities, knowledge and skills, not to form a consumer that is convenient for consumption, whose only
purpose in life is comfort and survival, and both self-realization and development as individuals and as
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members of a community striving for transcendence, self-realization in the process of serving people.
This, of course, requires the involvement of new and old practices and concepts, their innovative reinte-
gration for the development of man and mankind. This requires the restoration of all the fullness and
wealth of methods and knowledge of the national school, Russian education, which have shown their
productivity of foreign old and new concepts and technologies, as well as the complete exclusion from
education of financial interests and coercions (“paid education” and “monetization” of scientific research -
already caused irreparable harm to Russia, and not only to its scientists and educators). It includes their
theoretical rethinking and integration of methods and technologies, and not just “gamification”, “media-
tion” and other “~tion” (Arpentieva, 2017; Barber, Donnelly, Rizvi, 2013; Kryukov, 2010). Without se-
rious scientific research and the support of real researchers, and not just “fictionalists,” composers of
pseudo-forwards websites, further education will not move.

Conclusion. Post hominum memoriam, man is a measure of things: primumvivere. It is not a subject
of sale, at any age, with any talents, on which modern foresight projects and ministries so enthusiastically
insist on almost totally paid education and science today (Peskov, 2016). Careless substitution of achie-
vements of modern education and replacement of genius P.Ya. Halperin on the usual J. Dewey, does not
save the Russian education. And it's time to save him. Therefore, the result is periculum in mora. Other-
wise, there will simply be no one to work: one can scoff at people, destroy both dignity and life carefully
and for a long time, but paraphrasing M. Bulgakov, a person is mortal and mortal suddenly. You can’t try
to undo the changes and go back: the main line of transformations during the transition to a new way of
life is no more sophisticated exploitation of man and society as "capital”, but the priority of these types of
"capital" is in itself. Not education should serve the interests of corporations, as it is believed by the citi-
zens biased by the latter: pars pro toto. Rercipit quasi notissimum, corporate interests are the interests of
people, humanity. This is the answer to the question of how to protect Russia, which has been dying out
from the pia desiderata of “developed democracy” in the past three decades, from further, destroying its
steps on the “road maps” of the genocidal foresight, from the noble dedication of foreign sponsors implan-
ting in Russia and other post-soviet countries are alien, and, most importantly, inefficient and unproduc-
tive technologies and ideologies of learning and education, from others, pactumisillicitum. Prius vitiis-
laboravimus, nuns legibus, but from the fact that defects turn into laws, the burden does not decrease.
Obviously, this situation can not last long. For example, at present one of the theoretical "bastions" of
ideas of practical orientation of education, the need for its standardization and simplification, "stretching"
for life in the form of continuous education and retraining, a supporter of the monetization of educational
services, the United Kingdom has successfully built on the Soviet model. Russia needs a bit. It needs,
without waiting for the tendency to come from the West, to recall the best achievements of its practitioners
and scientists, to combine them with the achievements of teachers and psychologists of the Scandinavian
and some other countries. The solution of this task is not difficult: the corresponding comparative studies
have already been carried out (Arpentieva, Kassymova, Lavrinenko, Tyumaseva, Valeeva, Kenzhaliyev,
M. B. Triyono, Kosov, Duvalina, 2019; Arpentieva, Krasnoschechenko, Kirichkova, Zalavina, Stepanova,
2018; Arpentieva, Kirichkova, Kosov, Feshchenko, Golubeva, 2018; Bogomolova, Menshikov, Arpen-
tieva, Gorelova, Zalavina, 2018, Kostenko, 2013; Kassymova, Arpentieva, Kosherbayeva, Triyono, San-
gilbayev, Kenzhaliyev, 2019; Kassymova, Tyumaseva, Valeeva, Lavrinenko, Arpentieva, Kenzhaliyev,
Kosherbayeva, Kosov, Duvalina, 2019; Kassymova, Tokar, Tashcheva, Slepukhina, Gridneva, Bazhenova,
Shpakovskaya, and Arpentieva, 2019; Kassymova, Stepanova, Stepanova, Menshikov, Arpentieva, and
Merezhnikov, Kunakovskaya, 2018; Stepanova, Tashcheva, Stepanova, Kassymova, Tokar, Menshikov,.
and Arpentieva, 2018; Stepanova, Tashcheva, Markova, Shpakovskaya, Arpentieva, Bazhenova, Tokar
and Kirichkova, 2019; Stepanova, Gridneva, Menshikov, Kassymova, Tokar, Merezhnikov, and Arpen-
tieva, 2018 and many other works), the productivity and effectiveness of education as a socio-cultural,
developing, rather than commercial, and development-limiting practice has been repeatedly proved,
including in Russia. In the post-capitalist countries, as in the USSR, education acts not as a service that is
sold in order to create specialists selling themselves, but as a manifestation of the care of older generations
about the younger ones. Education is a process and result of the transfer and co-creation of universal and
national cultural experience.




ISSN 1991-3494 4.2019

I'. K. Kacsivosa', H. 10. AKcaanaz, A. B. )lquyK3, I'. A. Crenanosa’, 1O. C. AKcaanaz,
M. A. Boraw’®, C. H. Bpommna“, A. B. Kocos®, M. P. Apnenrtbena’, C. K. Jlocaesa®

! AGaii aTeIHIars! Kazak ¥ATThIK mearorukanblK YHUBEPCUTET] )KOHE
K. 1. Corbaes atpranarsl Kazak YITTHIK TeXHUKAIBIK YHUBEpcuTeTi, Anmatel, KasaxcraH,
2¥171FLIpMeMneKeTTiK yHHBepcHTeTi, XaHThI-MaHcuiick, Pecef,
*Cypryr memnexertik yuusepcureri, Cypryt, Peceii,
*Kpipreiscran Pecry6mikace!, Kpipreis PecrryGuukack,
. K. Axyu6aeB atbianarbl Kpipreis MemiiekeTTik MeaunHaIbIK AKaIeMHSCHI,
*LimonkoBckuii athinarel Kamyra MemiaekerTik yausepeuteti, Kamyra, Peceit,
SKasaxcran PecyOmukacsl ¥ITTHIK FEUIBIM aKaIEMHUSCHI

®OPCAMT )KOHE BLJIIM BEPY Il IAMBITY JA UHHOBAIIUSTHBIH AJIATBIH POJII

Annoranus. ®opcaliT — OLTIM KOHE FBUTBIM, SKOHOMHKA JKOHE OHJIPIC, QIEyMETTIK JKOHE MOJCHH AaMyIaFbl
OachIMABIKTApIbI ©3repTYIiH daicTepiniH kyieci. Kazipri Peceiine Ourim Gepy/iH 00/Kaybl OHBIH KYJIIbIPAYbIHBIH
KypaJibl PEeTiH/e OpeKeT eTelli: KOMIApTHPIIK KOpHOpalusIapAblH aThIHAH J)KYMBIC icTelTiH Outim Oepy ¢opcuta-
TOpJIapbl MEH 9JIICKepJIepi YHEMI OTaH/BIK OLTiM MeH TopOueney TaKipuOeciH eckepMeit KoiiMaii, 6ackiM MiHAETTED
XKyHeciH KanmpinTacTeipaabl. CoHIal-aK OHbI XKOHE OHBIH HcaJIapbiH 0y3a/pl. ATaMHBIH 1aMybl MCH ©31H-031 Ky3e-
re acolpy aJlaMHbIH CaTbUly KYHABUIBIFBIMEH KOHE OHbI KOpIiopauudjiap YHJIH €H, KOHaﬁJ’lbl KOJIMEH naﬁuanaHyMMeH
ayBICTBIPBIIIBL. 3€PTTEYAIH MaKCcaThl — MOJICHHET II€H a/laM3aTThl TyTacTall aFaHia 3aMaHayu OiimM Oepy/iH nmpoo-
JleManapbl MEH NepCIEeKTHBAIAPBIH IPTYPIi (IOHIIK/KACINTIK) cananapiarbl *oHEe KOINTereH yprakTap, Koramaac-
TBIKTApbIH 6MIpPIH/Er aJlaM eMipiH OKBITY OHE OKBITY TOKIpHOECiH OIpiKTIpETiH TEOpHs KoHE TaKIpnOe perinie
Tanmay. 3epTTeyIiH Herisi 3aMaHayn OiniM OepyiH angsiH-ana 0oinkay mpobieManapbslH aHBIKTAY MaKCATBIHAA TEO-
PUSITBIK JKOHE TMPaKTUKAIBIK Me1arOrHKalIbIK, ICHXOJIOTHSIIBIK, COIIOIOTHSITBIK XKoHe OacKa OiimiM Oepy Momempaepi
MeH OitiM Oepyai TaMBITy Typaslbl MOJIMETTep i TEOPUSUIBIK TalAay JKoHE HHTErparusiay OoibIl Ta0bLIa sl OMip-
IIiH ’KaHa TYpiHEe KeIly Ke3iHaeri 6acTsl e3repicTepaiH Oipi — ajaM MEH KOFaMHBIH «KallUTaDy peTiHAe KYpAeml man-
JaTlaHybl OOJBIN TaOBIIMaWABl, OipaK «KamUTAJABIH ©31» OCBHl TYpJepiHiH OachIMIBIKTApbIH MaiiianaHy OOJBII
TaOBLTAJIBL.

Tyiiin ce3mep: OiiM, TMHAMUKAIBIK KaOiieT, popcaiit, e3iH-031 TaHy, O151iM OepyAiH HHTETPALMSIIBIK MOJIENI.

I'. K. KacsimoBa', 1. O. Alccapuﬂaz, A. B. I[eMllylc3, I'. A. Crenanosa’, 0. C. AKcapmlaz,
M. A. Bora4®, C. H. Bpommna“, A. B. Kocos®, M. P. ApnentneBa’, C. K. JlocaeBa®

'Kasaxckuit HanmoHanbHbIi e jarornyeckuii yuusepcuteT um. Abas u
Kazaxckuit HarmoHansHbIH Texandecknii yausepceuteT uM. K. U. CarmaeBa, Anvatsl, Kasaxcras,
*FOropckuit rocy1apcTBEHHbIH yHUBEpCHTET, XaHTh-MaHcHiick, Poccns,
3CpryTCKHﬁ rocynapcTBeHHbIN yHIBepcuTeT, Cypryt, Poccus,
*KbIpreI3ckas rocy1apcTBeHHast MeAMIMHCKas akagemus uM. M. K. Axyn6aesa, Bumikek, Ksiproisckas Pecry6imika,
>Kamyskckuit rocynapcTsenHblit yansepeuter uM. K. 3. Ilnonkosckoro, Kamyra, Poccns,
HarmonansHast akanemus Hayk PecnyOnmuku Kasaxcran

®OPCAMT U POJIb UHHOBAIIU B PASBUTUH OBPA3OBAHUSA

Annoranusa. QopcaliT — cucreMa METOIOB MPOTHO3UPOBAHHS W MpeoOpa30BaHUS TPEHIOB, ayTCailliepoB U
MIPUOPUTETOB B chepe 00pa30BaHMs U HAYKH, SKOHOMHUKHU U IIPOU3BOJICTBA, COMUAIBHOTO H KYIBTYPHOTO Pa3BHUTHS.
B coBpemenHnoit Poccun dopcaiiT oOpa3oBaHMs, OJHAKO, BBICTYIACT CPEICTBOM €r0 Pa3pyIICHHS: TCOPETHKU U
MeToZoorH oOpa3oBaTenbHOTO (hopcaiita, paboTas B HHTEpecax KOPIOPAIHii-KOMIIPAJ0POB, ITOCIEIOBATEIHHO
BBICTPAMBAIOT CUCTEMY TEXHOJOTHH M 3a/1a4, KOTOpast He TOIBKO HTHOPUPYET OTEUECTBEHHBIM ONBIT 00Pa30BaHIS 1
BOCIIMTaHM, HO HAaIIPaBJE€HA Ha TO, YTOOBI YHUYTOXKUTH €TO U €ro uaeaysl. Pa3zBuTue u camopeanu3amys YesioBeKa B
HEM 3aMEHEHBI Ha Ooyiee yJOOHBIMH [UISI KOPIOPAILUI HISSMH MPHUCIIOCOOTIeHNs U conepHudecTBa. Llenpro mecie-
JTIOBAaHUS SBJISACTCS aHAIN3 MPOOJIEM U TEPCIEKTUB COBPEMEHHOTO 00pa30BaHUs KaK TEOPUH U MPAKTHUKH, KOTOPBIH
coyeraer B ceOe OIbIT 00Y4YEHHs U BOCIIUTAHHSI YeJIOBEKA Ha MPOTSDKEHWHU BCEH €ro >KU3HH B Pa3lIMuHBIX (IpeaMET-
HBIX/TIPO()ECCHOHANBHBIX) 00JaCTAX M CHTYalUsiX, HAKOIUICHHBIH MHOTMMH ITOKOJICHHSMH, COOOIIECTBAMH, KYJIb-
TypO# ¥ YEIOBEYECTBOM B IIEJIOM, B TOM YHCJIC aHAIH3 HPoOIeM COBpEMEHHOTO oOpas3oBaTenbHOTrO (opcaiira.
OCHOBOI1 UCCIIeIOBaHUs ABJIETCS TEOPETUUECKUN aHaIM3 U UHTErpalys JaHHBIX MO Pa3IMYHbIM TEOPETUUYECKUM U
MPAaKTUICCKUM TIeJarOTHICCKAM, IICUXOJIOTUIESCKUAM, COMOJIOTHYECKUAM U IPYTHM MOJEISIM 00pa30BaHUs U Pa3BH-
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THA OOpa30BaHMS C IENBIO BBIABICHHS MPOOJIEM NPEABUACHHUS COBpeMeHHOro oOpasoBaHusi. OCHOBHOH JHHHCH
npeoOpa3oBaHuil MPH MEPexojie K HOBOMY 00pa3y JKM3HH BBICTYIAET HE H3OIIPEHHAs JKCIUTyaTallusi YellOBEKa U
00IIIECTBA KaK «KAMUTAJay», HO IPHOPUTET STHX THIIOB «KAMUTAIa» CaMUX Mo ceoe.

KuaroueBble ciioBa: 00pa3oBaHue, IMHAMUYECKHE CIIOCOOHOCTH, MPEABHICHNE, CaMOpean3aliys, HHTEerpaTuB-
Has MOJIeTIb 00pa30BaHMSI.
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