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NAS RK s pleased to announce that Bulletin of NAS RK scientific journal has been
accepted for indexing in the Emerging Sources Citation Index, a new edition of Web of Science.
Content in this index is under consideration by Clarivate Analytics to be accepted in the Science
Citation Index Expanded, the Social Sciences Citation Index, and the Arts & Humanities Citation
Index. The quality and depth of content Web of Science offers to researchers, authors,
publishers, and institutions sets it apart from other research databases. The inclusion of Bulletin
of NAS RK in the Emerging Sources Citation Index demonstrates our dedication to providing the
most relevant and influential multidiscipline content to our community.

Kasakcman Pecnybnukacbkl ¥nmmabiK fbiibiM akademusicbl "KP YFA XabapwbiCbl” fbiibIMU XKypHa-
nbiHeiH Web of Science-miH xaHanaHraH Hyckacbl Emerging Sources Citation Index-me uHOekcmeryee
KabblindaHraHbiH xabapnaliobl. byn uHOekcmery 6apbicbiHOa Clarivate Analytics KomnaHUsICbi XypHanobl
o0aH opi the Science Citation Index Expanded, the Social Sciences Citation Index xoHe the Arts &
Humanities Citation Index-ke kabbinday mecerneciH Kapacmbipyda. Web of Science sepmmeyuwinep,
asmopnap, bacnawbinap MeH MeKkemesiepee KOHMeHm mepeHdiai MeH canacbiH ycbiHaobl. KP ¥FA
XabapwebicbiHbiH Emerging Sources Citation Index-ke eHyi 6i30iH KoramMOacmbiK YWiH eH e3eKmi oHe
6edendi mynbmuducyunnuHapibl KOHMeHmke adasndbifbiMbi30bl 6indipedi.

HAH PK coobwaem, ymo Hay4Hbll xypHan «BecmHuk HAH PK» 6b1n npuHsam 0nsi uH0ekcuposaHusi
e Emerging Sources Citation Index, obHoeneHHol sepcuu Web of Science. CodepxxaHue 8 3mom UHOeK-
cuposaHuu Haxodumcsi 8 cmaduu paccmompeHusi komrnaHuel Clarivate Analytics 0ns OanbHelwezo
npuHamus xypHana e the Science Citation Index Expanded, the Social Sciences Citation Index u the Arts
& Humanities Citation Index. Web of Science npednacaem kauyecmeo u 2aiybuHy KOHmMeHma Orns
uccnedoeamenel, asmopos, usdamenel u y4pexdeHul. BknoueHue BecmHuka HAH PK e Emerging
Sources Citation Index demoHCcmpupyem Hawy [pPUBEPXKEHHOCMb K Hauboree akmyarnbHOMY U
enusimesisHoMy MynbmuducyuniuHapHoOMy KOHmeHmy 0515 Hawea2o coobuwecmea.
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CULTIVATING JUNIOR HIGH SCHOOL STUDENTS’
CRITICAL THINKING SKILLS
BY USING A SHORT-VIDEO
IN ENGLISH LANGUAGE CLASSROOM

Abstract. An effective teaching method for cultivating students' critical thinking skills of Junior High School
students in Indonesia is very necessary as their critical thinking ability is still low. This research is a descriptive study
which aims at cultivating learners' critical thinking by using a short-video since it is believed that technology can
motivate the students to learn, increase their interest, engage them to the lesson matter, provide effective learning
activities, and demand them to think critically and creatively. The subjects of this study were 130 students of grade
IX of State Junior High School 1 (henceforth SMP N 1) Sedayu, Yogyakarta. The students were homogeny in term
of age, economic, and social background as well as in English language scores. Facione's critical thinking rubrics
were used to indicate the level of students' critical thinking in terms of their interpretation, analysis, evaluation, infe-
rence, explanation, and self-regulation skill of a short-video. The average score of all items in pre-test critical thin-
king skills was at fair level with the score 9 out of 20. The results revealed that the students' interpretation skills were
fair with the score of 9 out of 20; analytical skill was 12 out of 20; evaluation skill was 9 out of 20; self-regulation
was in fair criterion with the score of 5 out of 10 and good level of explanatory's skill with the score 6 out of 10,
while 12 for inferences. Thus, it can be concluded that the critical thinking skill of the students of grade IX of SMP N
1 Sedayu, Yogyakarta, was still unsatisfactory due to their fair levels. The use of a short-video as an instrument
cannot improve their critical thinking skills. It is, therefore, recommended to practice more pertaining to the critical
thinking for the students by using any similar instrument.

Keywords: Critical thinking, Cognitive skills, Short-videos, Junior High School, teaching method, students.

Introduction. There is an importance to manage the self-development of children and adults at
additional and other levels and types of environmental education in the context of educational
globalization. It is also important to develop school children’s cognitive skills while they are at a young
age (Kassymova, G. K.; Stepanova, G. A.; Stepanova, O. P.; Menshikov, P.V.; Arpentieva, M.R.;
Merezhnikov, A. P.; Kunakovskaya, L. A., 2018; Arpentieva, M. R., Kassymova, G. K., Lavrinenko, S. V.,
Tyumaseva, Z. L., Valeeva, G. V., Kenzhaliyev, O. B., Triyono, M. B., Duvalina, O. N., Kosov, A. V.,
Dossayeva, S. K., 2019). The need for obtaining an effective teaching method for cultivating students'
critical thinking skills of junior high school students in Indonesia is paramount because their critical
thinking ability is still low. A research done by the Program for International Student Assessment (PISA)
2015 states that Indonesia science literacy score is 403, which is lower than Organization for Economic
Co-operation and Development (hereafter OECD) namely 493. The average performance in the reading of
15-year-olds is shown 397, compared to an average of score OECD 493 (PISA, 2015). It reflects that
Indonesian students' skill in answering the questions refer to critical, logical, and problem-solving skills
are still insufficient. Students need to be trained during the learning process.
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Kamali & Fahim (2011:2), mentioned,

...critical thinking is the skill to look over, against with own perspectives, and promote
ideas; to argue inductively and deductively, and to reach factual or judgmental conclusions
based on firm inferences drawn from clear statements of knowledge or belief.

There are some factors that affect critical thinking of Indonesian students: the language proficiency,
assessment methods, motivation, the support from home, prior linguistic knowledge, learning environ-
ment, teaching strategies, comprehensible input, student personality, age, and feel comfort in their country
of residence (Indah, 2016).

Several studies have been conducted to foster the Indonesian students' critical thinking (Elisanti,
2017; Haridz and Irving, 2017; Saputri, Sajidan, and Rinanto, 2018) yet the results are still unsatisfactory
as the students’ critical thinking were at the average level. The results of previous research have not
achieved the Indonesian National Education Standards Agency (BSNP) standard that must be met in the
21st-century education process in which the students should have changed factual thinking style to the
critical, and from the delivery of knowledge to the exchange of knowledge (BSNP, 2010)

For this reason, this research was done to foster students' critical thinking skills through the use of a
short-video since it is believed that technology can motivate the students to learn; increase their interest;
engage them to the lesson matter; provide them with effective learning activities; and involve them to
think critically and creatively (Carvajal, & Paulina, 2019; Ding, Ottenbreit-Leftwich, & Glazewski, 2019;
Gurbangeldiyewna, 2016; McQuiggan, McQuiggan, Sabourin, & Kosturko, 2015; Ohler, 2013; and Sulla,
Bosco, & Marks, 2019).

Literature review. The idea of combining critical thinking into education was developed by Greek
philosophers after World War II and strengthen by Bloom in the 1950s with his Taxonomy of Educational
Objectives. The idea was gladly accepted in the 1980s. It has held the probe of time and yet there is still a
deliberate need for strengthening the critical thinking skills in schools and colleges (Djiwandono, 2013). It
is effortless and common by the teachers to transfer the knowledge from textbooks to the students,
nevertheless, to make learners think more independently and learn from themselves beside textbooks is a
great challenge/effort (Djiwandono, 2013). Combine critical thinking into education could help learners to
deal with social and environmental issues (Djiwandono, 2013).

Critical" is from the Greek word "krisis", which means "to separate". Without critical thinking one
might not be able to separate himself from the crisis which sucks into the damage, even he or she might
block his or her pathways to success. Non-traditional thinking, grounded in traditional, logical idea, allows
us to determine exactly what the crisis is and how to move out of it (Caroselli, 2009). Paul (1995) says,
"Critical thinking is thinking about your thinking while you are thinking in order to make your thinking
better".

According to Fahim (2010), critical thinking is learning how to ask and answer questions of analysis,
synthesis, and evaluation. In detail, Facione (2015) defined the core critical thinking skills into two
categories, cognitive and disposition skills.

Cognitive skills are meant being in the very core of critical thinking. It involves six skills namely:
interpretation, analysis, evaluation, inference, explanation, and self-regulation. Facione (2015) explains,
interpretation is to comprehend and express the meaning or significance of a wide variety of “experiences,
situations, data, events, judgments, conventions, beliefs, rules, procedures, or criteria" (p: 15). The
categorization, decoding significance, and clarifying meaning is considered the sub-skills of interpretation
(Facione, 2015). The analysis is considered as an ability to identify the intended and real inferential
relationships between statements, questions, concepts, descriptions, or other forms of representation. The
experts infer examining ideas, detecting arguments, and analyzing arguments as sub-skills of analysis
(Facione, 2015). The evaluation is judging about the arguments whether it is reliable and rational based on
the logic and evidence given. The inference is the ability to identify, to decide what to believe, to draw
reasonable conclusions based on strong logic, to form assumptions and hypotheses and to grasp relevant
information or consequences of this decision. The experts involve querying evidence, conjecturing
alternatives, and drawing conclusions as sub-skills of inference (Facione, 2015). The explanation is the
ability to communicate and present in a cogent and coherent way. The sub-skills under clarification are
describing methods and outcome, giving a reason on procedures, proposing and stand up for with good
reasons one's factual and theoretical explanations of events or points of view, and come with full and well-
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reasoned, arguments in the context of findings the best comprehension possible (Facione, 2015). The self-
regulation is one's the ability to monitor his or her own thinking, being conscious in cognitive activities.
Two sub-skills were defined by experts in self-regulation: self-examination and self-correction. Which
means one has the ability to monitor and correct flaws in logic (Facione, 2015).

The disposition is,

... the ideal critical thinker who is habitually curious, well-literate, trustful of reason,
open-minded, flexible, fair-minded in evaluation, honest in facing personal biases, prudent in
making judgments, willing to reconsider, clear about issues, orderly in complex matters,
diligent in seeking relevant information, reasonable in the selection of criteria, focused in
inquiry, and persistent in seeking results which are as precise as the subject and the
circumstances of inquiry permit (Facione, 2015:15).

The ability to think critically, however, will not ensure unless one has a strong intention and initiative
to combine in the process relevant to it. In addition, besides the ability to enhance in cognitive skills, good
critical thinkers need to have strong intention to identify the significance of good thinking and have the
creativity to seek better judgment (Shirkhani & Fahim, 2011).

Engaging critical thinking into the language learning processes or activities is considered as one of
the language teachers' innovation because the students will expand their learning experience and will learn
the language meaningfully. The learners' good performance indicates that they have good critical thinking
skills (Pinter, 2017). Some studies have confirmed that critical thinking skills improve EFL writing ability
language proficiency, oral communication ability, and so forth (Alharbi, 2015; Hawks, Turner, Derouin,
Hueckel, Leonardelli, & Oermann, 2016; Indah, 2013; Samanhudi, & Sampurna, 2010; and Shirkhani &
Fahim, 2011).

Language skills cannot be separated from cognitive or critical thinking. Teaching critical thinking
skills includes transferring the facts or information or concepts (Krathwohl, & Anderson, 2009). Critical
thinking is focused on deciding what to believe or to do (Norris & Ennis, 1996).

Language learners who have critical thinking skills are more creative and capable than those who
haven't to achieve the goals of the curriculum. Shirkhani & Fahim (2011:3) mentions,

Learners with critical thinking skills are capable of thinking critically and creatively;
capable of making decisions and solving problems; capable of using their thinking skills, and
of understanding language or its contents; capable of treating thinking skills as lifelong
learning; and finally they are intellectually, physically, emotionally and spiritually well-
balanced.

According to Brown (1999), notwithstanding that the communicative approach cannot develop
critical thinking among learners, the learners still have an ability to think critically. However, the activities
that engage the learners to challenge, to solve the real-life tasks, through technology as a tool for learning,
communication, and collaboration, would provide learners with occasions to view problems from a
diversity of perspectives, that let the learners to cooperate and negotiate answers to the problems, and
examine those answers within a real-world context (Bransford, Brown, & Cocking, 2000; and Hannafin et
al. 1999 in Lee & Hannafin, 2016). It means that technology which provides real-life activities could
foster the learners' 4C (collaborative, communicative, critical-thinking and creative-thinking) skills and
motivate them to increase their interest and involve them to think critically and creatively.

Considering the definitions discussed above, the strategy preferred in this research to cultivate
learners' critical thinking skills was - "short-videos". Short-video is a video that the longitude is less than
the length of a traditional television program (Rundell, 2002) or it is unlike any other videos differ with its
longitude or length. Richards, Willy, and Renandya (2002) have mentioned that video is a medium which
incorporates a variety of visual elements and a sizable range of audio practices in it. The statement was
supported by Salomon, Lowther, Russell, 2007) that video sections can illustrate a case or a procedure so
that learners feel as though they are indeed there. Further, Harmer (2001) also marked the integration of
video into the process of teaching and learning has great advantages for observing the language-in-use
such as comprehension since students are able to see general meanings and moods that are conveyed
through expression, gestures, and visual clues. It can be seen that video as motion pictures can deliver the
messages. Solomon, as quoted in Pratiwi (2012), confirmed that videos can be arranged as effective
interactive media as long as the teacher has a strategy in implementing it into the classroom. There are
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some people who think that videos with a length of more than three or four minutes will lead learners to
get easily bored. Consequently, short-video sequences of between one and four minutes can involve the
number of cognitive exercises, (example: demonstrate the satisfying range of cognition language that can
be highly motivating; engaging and keeping learners to stay focused) (Harmer, 2001).

Previous research. There have been done several studies related to this study. Hidayat, Rukmini, &
Bharati (2019) conducted research on developing a problem-solving based assessment to stimulate critical
thinking and creativity of students' writing skill. They developed the problem-solving writing module
collaboratively with the teacher of X MIPA 6 at SMA Sultan Agung 1 Semarang in the academic year of
2017/2018. They used pre-post-tests to measure the students' writing skill, critical thinking skill, and
creativity skill. They found significant improvement after implementing the designed module. The mean
score of writing skill was 47.83 and improved up to 70.83, critical thinking and creativity skills were
42.67 and improved up to 60.13. The problem-solving based assessment implemented by researchers was
applicable to stimulate the critical thinking and creativity of the students' writing skill.

Another research was conducted by Setyarini (2019) on critical thinking. She examined how
storytelling could be used to instigate higher order thinking skills (HOTS) practices between young
English learners through communicative skills and possible defies teachers might find while implementing
critical thinking skills. She obtained the data through observation, interviews, and by analyzing the lesson
plans. In her research open-ended questions such as, “what”, “why”, “how”, “if”, “how about”, and “if
you were-were” used to enable the student to practice their speaking. The purpose of using open-ended
questions was to know the learners' opinion, comments, imagination (while analyzing and evaluating the
story), and critics about the implemented stories in the classroom. She found that students find difficulties
in creating their own stories since they had limited language competence and unaccustomedness with the
story context. The students' HOTS was still in a developing position and didn't reach the highest level of
creating.

In 2012 Yang and Wu conducted quasi-experimental research with senior high school students in
Taiwan. They used digital story-telling to enhance student academic achievement, critical thinking, and
learning motivation. The independent variable of the study was information-technology-integrated
instruction (ITII) on two various levels and digital storytelling (DST) as experimental participants. Their
findings indicated that DST students of experimental class performed better than those compared class
students. The participants in all terms or English achievement, critical thinking, and learning motivation
achieved very well.

Familiar research was conducted by Fadhillah (2017) on critical thinking. Her research under the title
"Embedding critical thinking through critical reading in teaching a narrative text to junior high school
students" reported whether the critical reading strategy could improve the students' critical thinking skills.
The results of her research after treatment indicated that only 18 students (or 51%) made a high
improvement in their critical thinking skills. The critical reading strategy was effective in fostering the
students' critical thinking skills, especially using previewing, outlining and summarizing, reflecting and
evaluating had a good impact. She explored the scores from the most evident to the least evident, which
include mainly 1. reasoning, 2. predicting, 3. recognizing context, and 4. questioning. Consequently,
‘reasoning' was the most frequent critical thinking skill performed by the students. The second common
was ‘predicting' where the students got the chance to relate their prior knowledge to the current one. The
third ‘recognizing context' where the students trained to judge the things objectively. The students met the
criteria of being critical thinkers, they started being open to the new opinion and ideas. However, the
research couldn't support well to achieve the students' ‘questioning' ability. The students almost never
asked the logical questions during the process or the asked questions were irrelevant to the study.

The study on modeling the relationship among prior English level, self-efficacy, critical thinking, and
strategies in reading performance was conducted by Chou (2017) who says that critical thinking and
metacognition had a positive correlation with surface preceding strategies in English reading.

Navaie, Saeedi & Khatami (2018) assumed that other variables had effects on critical thinking or they
might play a role in this regard. They conducted correlational research to find out whether there was any
relation between critical thinking and mindfulness of Iranian EFL learners. However, the results of their
study showed that there wasn't a significant relationship between critical thinking and mindfulness and
even there wasn't any interaction between the sub-constructs of critical thinking and sub-constructs of
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mindfulness. They also stated that learners' critical thinking skills depended more on their own abilities in
learning. Learners needed to encourage themselves to learn the language, they needed to think about the
practical benefits of learning the foreign language. Researchers suggested that learning materials and
activities should stimulate learners' thinking process. Teachers needed to involve, motivate and build
curiosity in the students to learn things by themselves. In the learning process, teachers needed to make
the learners conscious, so that they could absorb the language deliberately.

Ilyas (2018) argue that "critical thinking is almost impossible to be taught to the students in non-
Western countries since Western and non-Western countries have different cultural background". The
students of non-Western countries could improve their English proficiency however, they will still be at
the same level in critical thinking, because the educational system has not fully supported it well.

Singh & Shaari (2019) also support that, in order to achieve the standard of High Order Thinking
Skills (HOTs) of English examination papers in schools need some revisions which have become part of
the new curriculum of the 21st century.

The case study was conducted by Omar & Albakri (2016) in the ESL classroom. The purpose of their
study was to examine the teachers' implementation of the thinking maps promoted CT during the teaching
of literature in the ESL classroom. They came up with the result that teachers could implement and engage
the students to think critically using the particular strategy. The results were significant or it had a good
impact on learners' critical thinking since the used strategy included powerful instruction which called the
students to think differently.

Masduqi (2011) believes that students' critical thinking skills will be improved if the English lessons
involve the meaning of the things the students learn. Moreover, he considers critical thinking and meaning
could be implemented through collaborative activities (teacher with students). The thinking process and
meaning negotiation of the students could change their point of view because when the students learn
things consciously the realization could be productive. Those two important elements only could be
achieved when the teachers do collaborative activities. Teachers' responsibilities were to provide the
learners with adequate exposure to the thinking process and meaning negotiation.

Different studies showed different results. However, they have the implication that EFL students at
Primary, Junior or Senior High School have not been able to reach a good level of critical thinking skills
(Setyarini, 2019). They cannot make a reasonable decision on a particular problem as their proposed
solutions have no scientific explanation or lack of logical reason (Fadhillah, 2017 and Navaie, Saeedi &
Khatami, 2018). To think critically means to evaluate the correctness, the merit, and the validity of claims
or arguments (Ruggiero, 2012).

Method. The most widely used at the moment are integrated lessons using multimedia tools
(Kassymova, G. K., Arpentieva, M. R., Kosherbayeva, A. N., Triyono, M. B., Sangilbayev S. O., Kenzha-
liyev B. K., 2019). It is considered when students possess too much information or they do not understand
the video well, it will cause them stress. Under stress cognitive skills do not develop well. However, there
are many stress coping methods such as the physiological, behavioral, social and psychological methods to
deal with stress (to its prevention and coping). Authors (Kassymova, G. K., Kosherbayeva, A. N.,
Sangilbayev, O. S., Schachl, H., Cox, N., 2018; Kassymova, K. G., Tyumaseva, Z. 1., Valeeva, G. V.,
Lavrinenko, S. V., Arpentieva, M. R., Kenzhaliyev, B. K., Kosherbayeva, A. N., Kosov, A. V., Duvalina,
O.N., Dossayeva S. K., 2019) outline and suggest stress management techniques, which are easy to
practice for students and teachers even during the lesson and in special activities. This research uses the
rubrics of critical thinking skills (CTSs) developed by Facione (2015) to indicate the level of students'
CTSs. The subjects in this study were 130 students in grade 9 (5 classes) of State Junior High School
students 1 (SMP Negeri 1) Sedayu, Yogyakarta selected through purposive sampling technique. The data
were obtained from the analysis of student answers. After coding each student's answers and scoring them,
then they were categorized into several score levels excellent, good, average, fair, poor, or very poor in
term of students' interpretation, analysis, evaluation, inference, explanation, and self-regulation skills. The
Facione's critical thinking rubrics can be seen in table 1 and 2 as the following.

Additionally, the short-video used in this research was based on the “TED ED RIDDLES”. It was
obtained from YouTube Channel along with this https://www.youtube.com/watch?v=9uZ-
jeZS58d0&t=70s. The allocation time was about 03.24 minutes. The tittle of the video was in line with the
given topic that was “Can you solve the jail break riddle” by Dan Finkle. The format of the video was
mp.4. After all, the researchers tried out to the students for the first time without giving a pause on it.
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Table 1 — Rubric for rating the critical thinking (Facione, 2015. p: 9)

Skill / Core critical thinking skills Subskill /
s . Score
category Experts’ Consensus Description elements
Excellent - 18-20
“To comprehend and express the meaning or significance Categorize Good - 13-17
Interpretation of a wide variety of experiences, situations, data, events, Decode significance Average - 10-12
P judgments, conventions, beliefs, rules, procedures, or Clarify meaning Fair - 7-9
criteria” Poor - 5-6
Very poor- 0-5
“To identify the intended and actual inferential Examine ideas g);izllerllg— 1178_20
relationships among statements, questions, concepts, Identify arguments
. o Do . Average - 10-12
Analysis descriptions, or other forms of representation intended to Identify reasons and Fair - 7-9
express belief, judgment, experiences, reasons, information, | claims Poor - 5-6
or opinions Very poor - 0-5
“To identify and secure elements needed to draw Query evidence Excellent - 18-20
reasonable conclusions; to form conjectures and Conjecture Good - 13-17
hypotheses; to consider relevant information and to reduce | alternatives Average - 10-12
Inference . S ) . .
the consequences flowing from data, statements, principles, | Draw logically valid Fair - 7-9
evidence, judgments, beliefs, opinions, concepts, or justified Poor - 5-6
descriptions, questions, or other forms of representation” conclusions Very poor - 0-5
“To assess the credibility of statements or other Assess credibility
. . . Excellent - 18-20
representations that are accounts or descriptions of a of claims Good - 13-17
person’s perception, experience, situation, judgment, belief, | Assess quality of Average - 10-12
Evaluation or opinion; and to assess the logical strength of the actual arguments Fair - %_9
or intended inferential relationships among statements, that were made using Poor - 5-6
descriptions, questions, or other forms of representation” inductive or deductive
. Very poor - 0-5
reasoning
“To state and to justify that reasoning in terms of the Excellent- 9-10
evidential, conceptual, methodological, criteriological, and Good - 7-8
. . . R State results
. contextual considerations upon which one’s results were ) Average - 5-6
Explanation s L Justify procedures .
based; and to present one’s reasoning in the form of cogent Fair - 3-4
. Present arguments
arguments Poor - 1-2
Very poor/Fail- 0
“Self-consciously to monitor one’s cognitive activities, the Excellent - 9-10
elements used in those activities, and the results educed, Good - 7-8
Self-Reeulation particularly by applying skills in analysis, and evaluation to | Self-monitor Average - 5-6
& one’s own inferential judgments with a view toward Self-correct Fair - 3-4
questioning, confirming, validating, or correcting either Poor- 1-2
one’s reasoning or one’s results” Very poor/Fail - 0

Table 2 — Critical Thinking category and its score

Category Score
1. Interpretation 20
2. Analysis 20
3. Inference 20
4. Evaluation 20
5. Explanation 10
6. Self-Regulation 10
Total 100

— 62 ——
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Results and discussion. To cultivate students' critical thinking skills by using a short-video, the
researchers used pair discussion forum in which the students work in a pair of two and keep giving and
asking for opinions. Among the questions are; (1) what do you think about the video?, (2) why do you
think so?, (3) what is your knowledge based upon the video?, (4) what does it implies and presuppose?,
(5) what explains it, connects to it, leads from it?, (6) how are you viewing it?, (7) should it be viewed
from different perspective?, and additional questions students could create by using (8) “if”, “how about”,
and “if you were-were”. The students have a very limited answer and most of them cannot explain the
reasons.

From those questions, the students, actually, are expected to perform the 4C skills: communicative.1)
by responding to the questions (they will achieve communicative skill); collaborative. 2) by working in
pairs (they will collaborate); critical thinking and problem-solving. 3) by thinking about the hidden part of
the shown videos (they will think critically, and will try to solve the problem logically based on their own
perspectives); and creative and innovative. 4) by relating the short-video to their own life activities (they
will improve their creativity and innovation to solve any kind of problem that might appear in their life
activities).

After the researchers turned the video for one to four minutes with a pause in the middle or in the
required minutes, the students have to guess what will happen or the students have to answer the related
questions and explain it with good reason(s). After watching the whole part of the short-video, they have
to start thinking critically, evaluate the problem, and try to give logical answers for the questions by
connecting the video to their real life.

Students’ critical thinking skills. The researcher after implementing the short-videos with junior high
school students she analyzed the collected data using Facione (2015) rubric which includes six objectives
of critical thinking skills, interpretation, analysis, inference, evaluation, explanation, and self-regulation.
The analyzed data didn't display good results. It can be clearly seen in the following table;

Table 3 — Scoring critical thinking skills of students’ based Facione (2015) cognitive skills

No Category Excellent Good Average Fair Poor Very poor
(18-20) (13-17) (10-12) 7-9) (5-6) 0-5)
1 Interpretation Ost / 130st 4st / 130st 10st / 130st 12st / 130st 4st / 130st
2 Analysis 2st / 130st 2st / 130st 32st/ 130st 12st / 130st 4st / 130st
3 Inference 8st/ 130st 24st / 130st 6st / 130st 2st / 130st 2st / 130st
4 Evaluation 2st / 130st 2st /130st 28st /130st 8st /130st 2st /130st
No Category Exceilg;lt - %o_g;l Av§f6age (1222‘1; Zo_;; Verzog)oor
5 Explanation 8st/ 130st 26st / 130st 6st / 130st 4st / 130st Ost / 130st
6 Self-regulation 4st / 130st 4st / 130st 38st / 130st 4st / 130st Ost / 130st

st = students 2st =1 pair / = out of

Since the researchers used the pair work in their teaching process, the data also obtained from pairs
and the students' respond accepted directly based on two students' discussions. The results of their
response show that they were still on average and fair levels. The majority of the students barely on in fair
level performed the meaning, situations, data, events, judgments, conventions, beliefs, rules, or proce-
dures, which are belong to the category of interpretation. Only 2 pairs from 5 classes (130 students)
performed better than others. There were 5 pairs responded in average level, and the rest pairs almost
couldn't respond anything or they performed poorly and very poorly.

The students watching the short-video are also asked to analyze by examining the ideas, identifying
the arguments, and identifying the reasons and claims. However, they admitted that they didn't understand
the narrator's speech in the video and couldn't identify what was actually going in the video. As a result,
the majority of the students' response only showed the average level of critical thinking.
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The same problem happened when the students were doing the evaluation. They weren't really sure
with their answers and were expecting the exact answers from the instructor. They made very weak
conclusions. The students respond to what they see from the video but they still were far to do the logical
evaluation. Only 2 pairs could give good examples. Those students linked the played video with their life
experience and it was clear that those 2 pairs had developed their thinking skills even before this
treatment-video was implemented to them. They had good logical reasons with examples and the answers
were suitable to the questions.

The self-regulation also was at an average level since the students mostly were learning the language
using digital translators and they weren't even aware that they were making mistakes while speaking in
English. However, there were many students who used the phrases "I mean™, ""how to say", ""how to
explain®. That self-monitor still was accepted at an average level. Only 2-3 pairs were clearly aware of
their mistakes, for example, instead of saying "*she says that" they said "'she say that"', "'there is"" instead
of "'there are™, or ""how many" instead of ""how much". However, they asked for apologizing by saying
""sorry"" and directly corrected themselves using the correct tenses and words. There were students even
didn't know the meaning of the words, and they made funny answers for the questions. Some answers
were unclear until they used their first language.

The next step that students needed to do were to explain, or after each short-video, they had to state
the results, justify procedures, and present arguments based on their point of view. Since they got some
information while doing an evaluation, it wasn't that hard for them to do an explanation later on. However,
most of the students’ results still showed the average level of critical thinking skills. Despite the fact,
while applying the explanation step, the researchers realized that the students more preferred memorizing
the information than arguing with logical viewpoints.

The same results were obtained from students' inference skill. They couldn't make logically valid or
justified conclusions. The same repetition appeared in their responses to the questions. The researcher also
found that most students almost never asked questions. The reasons most probably the students were shy,
or indeed didn't understand the topic, or they didn't have any interest in learning the English language, or
they were afraid to make mistakes while asking questions. Nevertheless, they couldn't hide how happy
they were when the classes become a competitive environment. Even though they couldn't debate with
logical reasons, they still supported their pairs to answer the questions well and accurate.

Overall results tell us that the students' critical thinking skills couldn't be improved significantly after
gaining the video-treatment. Their critical thinking levels were still in fairly average categories. The
students' critical thinking skills also presented in the form of percentages in the following chart.
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Figure 1 — The students’ CT results in percentage
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The findings are similar to the previous research which indicated a low level of students' critical
thinking in English as Foreign Language (EFL) (Setyarini, 2019). Such low level to some extent can be
affected by a lack of ideas, topic familiarity, lack of vocabularies to express the ideas, prior knowledge
(Fadhillah, 2017 and Navaie, Saeedi & Khatami, 2018), or classrooms tradition which rely heavily on
instructor, or the transfer of information directly from teacher to student. As mentioned by Piker & Foster
(1996), those traditional ways of teaching, which involved repetition and memorization of previously
taught materials did not lead the students to critical thinking.

In general, the results indicate the students' interpretation skills were fair with the score of 9 out of
20; analytical skill was 12 out of 20; evaluation skill was 9 out of 20; self-regulation was in average
criterion with the score of 5 out of 10 and in good level of explanatory’s skill with the score 6 out of 10,
while 12 for inferences (average level). It can be also seen in following graphic.

25 20 20 20 20
20
15 5 12 3 10 10 12
10 5 6
> I,SO% I,40% I,80% I i l I,GO% I,40%
0 interpretation analytical evaluation self-regulation | explanatory inferences
M Expected data 20 20 20 10 10 20
B Students response 9 12 9 5 6 12
% 1,80% 2,40% 1,80% 1% 0,60% 2,40%

Figure 2 — 130 Students’ critical thinking skill results

The researchers do aware of fostering students' critical thinking, whole-class dialogue strategies will
shift the development of ideas towards the student to create an opportunity for practice in analyzing and
evaluating information. The teachers should begin the class discussion before the students watch the
video.

Students’ 4C (communicative, collaborative, critical and creative thinking) skills. In order to culti-
vate students’ critical thinking skills, integrating 4C skills and using technology in teaching and learning
process might be real advantage (Dwyer, 2019). In this research, the researchers integrated 4C skills
practically. Since the main focus of this study is on cultivating critical thinking skills to the students, the
4C skill information of the students they collected generally. The students’ results presented in the
following table.

Table 3 — Students’ 4C skills

Objectives Excellent Good Average Fair Poor Very poor
Communicative skills \
Collaborative skills \
Critical thinking and Problem solving skills \
Creative and Innovative skills \

The table above presents the students’ 4C ability in English subject. The results showed that, majority
of the students were in average level at communicative skills, critical thinking and problem solving skills,
and creative and innovative skills. However, the students had excellent collaborative skills. They really
supported, assisted, respected, loved, listened and brought out the best of each other. They worked, solved
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the problems, made decisions, and responded to the questions together with fellows, and there was not any
problem with their collaborative skills.

According to studies about students’ writing ability, which is connected with the cognition, author
(Atayeva M. et al., 2019) recommends students to read as much as possible because reading improves
students’ critical thingking skills.

Conclusion. This research involved 130 State Junior High School students (SMP Negeri 1 Sedayu,
Yogyakarta) with grade IX. The Facione's critical thinking rubrics were used to point out the level of their
critical thinking in the forms of interpretation, analysis, evaluation, inference, explanation, and self-
regulation skill of a short-video. The researchers believed that using technology can assist students to
foster their critical-thinking skills. However, in this study the results are still considered important with
notes. The researchers find that the students’ answers towards the questions given pertinent to the short-
video expound their critical thinking skills which are categorized as fair level. This means that the short-
video used in this case does not have a significant influence on their critical thinking skills. Furthermore,
their critical thinking levels are still in fairly average categories indeed. In other words, the students of
grade IX of Junior High School 1 Sedayu, Yogyakarta, need to practice more on enhancing their critical
thinking through utilizing any similar video.

Acknowledgment: The researchers would like to thank Head Master of SMP 1 Kemusuk, Argo-
mulyo, Sedayu Yogyakarta for giving the chance to conduct research at his school.
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AFBLIIIBIH TITI CABAFBIHJIA
KBICKA BEITHE MATEPHAJIIbI KOJIJAHA OTBIPBIII,
OPTA MEKTEI OKYIIBLIAPBIHBIH CBIHU OMJIAY KABLIETTEPIH JAMBITY

AnHotanusi. VHI0HE3MsIIaFbl OpTa MEKTEN OKYIIBUIAPBIHBIH CHIHM OJIay KaOUIEeTTEpiH NaMbITy YIIiH OKbI-
TYIBIH THIMI 9MIiCI 6T€¢ KaXKeT, OUTKEHI OJIapJIbIH CHIHU Oijiay KaOuieTi oii e TeMeH. byt 3epTTey KbicKama OeiiHe
MaTepualbl KOJIAaHy apKblIbl OKYNIBUIApABIH CHIHM OMJIAYBIH JIaMbITyFa OaFbITTalfaH CHIATTaMalblK 3epTTey
Ooubn TaOBUTAABI, OUTKEHI TEXHOJIOTHS CTYAEHTTEpAl OKyFa >KoHe cabaKka KbI3BIFYIIBUIBIKTApBIH apTThI-pYFa,
THIMIII OKy OpEKeTiH KaMTaMmachl3 eTyre WTepMeleili aereH mikip KausimTackaH. OnapJaH ChIHM XKOHE ILBIFap-
MalIbUIBIK OWJIAyIBl Tajall eTy KakeT. byn 3eprTrey >KyMmbIchiHa SrbsikapTa KajachIHAAFbl MEMJIEKETTIK JKac-
ecripimaep opra MekteOiHiH X combmThH 130 okymbics! KaTbicTsl (Oynan api Sedayu NMP N 1). Crynenrrep
JKachIHA, YKOHOMHKAITBIK JKOHE QJICYMETTIK KaFIaifiblHa, COHIali-aK aFbUIIIBIH TUTiHE colikec OipTekTi 60oiasr. dacuo-
HBIH CBIHM OWJNayJIbl aMBITy aiiapbl CTyJIEHTTEpHiH KbicKa OeiiHeHi TyciHuipy, Tannay, Oaranay, TYKbIpbIMIAY,
TYCIHAIPY JKoHE e3iH-e31 Oackapy mieOepiiiri TYpPFBICBIHAH CHIHM TYpPFBIIAH OMJIay JCHIEHIH KepceTy YLIiH
naiinananeuabl. TecTke AEHIHTI CHIHM Oiylay JaFapUIapBIHAAFBI OapibIK 3aTTapiblH opTama Oamrsl 20-maH 9-bI
OolibIHIIa o/ineTTi AeHreiine O6arananapl. HoTmkenep oKymbuapabIH TYCiHAIpY Aarasuiapsl 20-1aH 9-Fa neifin omin
Oonnpl; aHanuTHKAIBIK Iedepnik 20-man 12-re skerri; Oaramay meGepuiri 20-maH 9-pI; ©3iH-031 perTey oiN
Kputepuii OoiipiHIIa 10-HaH 5-Ke jxoHe TyciHAipy ImedepiriHin neHreii 10-HaH 6-Fa, al HOTWOKeNep yiuiH 12-re ne
6omapl. Ocputaiimma, Sedayu N 1 SMP IX cbhlHBII OKyIIBUIAPBIHBIH CHIHAAPIIBI OMJIay KaOlIeTi 9ineTTi AeHreiine
OaliaHBICTBl KaHAFaTTaHAPIIBIKCHI3 JIE KOPBITHIHABI jkacayra Oonansl. Kpicka OeiiHeH1 Kypais peTiHie maiinanaHy
OJIap/bIH CBHIHM OMay KalOijmerrepiH »keriniipe anMaiabl. COHABIKTaH CTYJCHTTEpre Ke3 KelreH YKcac Kypaisl
KOJIZIaHa OTBIPBIIL, CHIHU TYPFbIJIaH OllayFra KeOipeK MallbIKTaHy YChIHBUIAIbL.

Tyiiin ce3mep: chlHM TypFbIJaH Oilflay, TaHBIMABIK JaF[buIap, KbIcKa OcelHeuiIbMaep, opTa MEKTeIl, OKBITY
atici, OKyIIBLIap.
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BOCIIUTAHUE HABBIKOB KPUTUYECKOI'O MBIIVIEHUS YYALIIAXCH
MJIAJHIAX KJIACCOB CPEJHEW HIKOJIbI C TOMOIIBIO KOPOTKOI'O BUAEO
B KJIACCE AHI'JIMUCKOTI'O SI3bIKA

AnHotanus. DPbeKTHBHBII MeTon 00ydeHHs A Pa3BUTH HABBIKOB KPUTHYECKOTO MBIIUICHHUS YUAIUXCS
MIIQIIIAX KJIACCOB cpenHeil mKkobl B IHIOHe3nN 0YeHh HEOOXOMM, TaK KaK X CIIOCOOHOCTh KPUTHIECKOTO MBIIII-
JICHUS BCE €Ie OCTaeTCs HU3KOH. DTO HMCCIeOBaHUE SIBICTCS ONMUCATEIHHBIM HCCIIEIOBAHUEM, IEIBI0 KOTOPOTO
SIBIISICTCS PA3BUTHE KPUTUIECKOTO MBIIIICHHS YYAIIUXCs C IOMOIIBI0 KOPOTKOTO BHEO, MOCKOIBKY CUMTACTCS, UTO
TEXHOJIOTHM MOTYT MOTHBHPOBATh yUYaIIUXCA YUHUTHCS, MOBBINIATh UX HHTEPEC, NPUBJIEKATh UX K yPOKY, obecre-
4uBaTh 3(P(EKTUBHYIO Y4eOHYIO NESITENbHOCTh M TPEOOBaTh OT HUX KPUTHYECKOTO W TBOPYECKOTO MBIILICHHS.
[Ipenmeramu 3toro uccrneaoanus Obitu 130 yuenukoB [X kmacca ['ocymapcTBeHHOW Mitaiiieil cpeaHed IIKOJIbI
(manee Sedayu SMP N 1) B r. Jxokbsikapra. CTyeHTbl ObLIM OJHOPOIHBI C TOYKU 3PEHHUS BO3pacTa, IKOHOMH-
YECKOTO M COLMAITBHOTO MPOUCXOKICHUS, a TAKKE 0 0ajlaM aHTIMHCKOTO s3bIKa. PyOpHKH KPUTHYECKOTO MBIIII-
nenus Facione MCIONB30BaMCh, YTOOBI YKa3aTh YPOBEHb KPUTHUYCCKOTO MBIIIICHUS CTYIEHTOB C TOYKH 3PCHHS MX
WHTEPIPETAINN, aHAIN3a, OLCHKU, YMO3aKIIOUCeHUI, O0OBICHEHNH W HABBIKOB CAMOPETYJISAIUU KOPOTKOTO BHJICO.
Cpennuii 0amn Mo BceM MpeAMeTaM B HAaBBIKAX KPUTHUYECKOTO MBIIUICHHS Tepel TECTHUPOBAHHMEM HAXOIWICS Ha
VAOBJIETBOPUTEIHLHOM YpOBHE C mokazateneM 9 m3 20. PesympraThl moka3and, 4TO HaBBIKM YCTHOTO MEpeBOIa
yJamuxcsl ObUTH YIOBICTBOPUTEIBHBIMU C TTOKazareiaeM 9 u3 20; aHaauTHUeCKHi HaBbIK ObuT 12 u3 20; oleHka
HaBbIka coctaBmwia 9 m3 20; Camoperymsamus Obuta B CIIpaBeAJIMBOM KPUTEPUHU C OleHKOH 5 m3 10 m xopommm
YpPOBHEM HaBbIKa OOBSICHEHHS ¢ omeHkor 6 m3 10, a 12 mis ymo3zakmodeHwit. TakuM oOpa3oM, MOXKHO CIienaTh
BBIBOJI, YTO HABBIKM KPUTHYECKOTO MbIuIeHus yueHukoB IX kmacca Sedayu SMP N 1 JIxokbsikapTa, Bce ere ObLIH
HCYAOBJICTBOPUTCIIbHBIMU H3-3a UX YAOBJICTBOPUTCIBHOI'O YPOBHH. Wcnoap3oBanue KOPOTKOT'O BHJCO B KAaUCCTBC
HHCTPYMEHTA HEC MOXCT YJIYUYIIUTh UX HABBIKM KPUTHYCCKOI'O MBIIIJICHUA. HO3TOMy PECKOMEHAYCTCA NPAKTUKOBATH
00JIee OTHOCSIIMECS K KPUTUYECKOMY MBIIIJICHUIO JJIsl CTYICHTOB, HCIIOJIB3Ysl TF000# Mo00HBIA HHCTPYMECHT.
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